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ABSTRACT 
 
Heftin Agustina, 2019. The Effectiveness of Brain Sketching Technique to Teach Writing 
Descriptive Text at the Seventh Grade of MTs N 1 Karanganyar in the Academic Year of 
2018/2019. A thesis. English Education Department. Cultures and Languages Faculty of State 
Islamic Institute of Surakarta. 
Advisor : Dr. Hj. Woro Retnaningsing, M. Pd. 
Keyword : Writing, Brain Sketching Technique, Descriptive Text 
This research aims to know whether the use of brain-sketching technique is effective or not 
to teach students’ writing skill in descriptive text to the seventh grade students of MTs N 1 
Karanganyar in the Academic Year 2018/2019. 
This research used quantitative approach with experimental method. The researcher used 
experimental design. The population was all the students of seventh grade students in MTs N 1 
Kranganyar in the academic year of 2018/2019. The students of experimental class were taught 
by brain-sketching technique and those of control class were taught by picture. The brain-
sketching is technique that can be used to support teaching learning process in the classroom. 
Both of them can be used by teacher to convey the material to the students. The researcher used 
cluster random sampling to determine the subject of the research. The researcher took 72 students 
from total 362 students as the sample. The researcher used pre-test and post-test to collect the 
data. To analyze the data, the researcher used t-test by using SPSS. 
The result of the research show that; the students who were taught using Brain Sketching 
technique has higher score in writing descriptive text than the students who were taught by using 
picture. Furthermore, the research showed the mean of students post-test for experimental class is 
76.92 and for control class is 65.81. it shows that there was significant difference between the 
students who were taught by using Brain-Sketching technique and those were taught by using 
picture. The result of t-test showed that Sig.(2-tailed) 0.000 that is lower than 0.05. based on the 
explanation above, the researcher concludes that using Brain Sketching technique is effective to 
teach writing descriptive text. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of Study 
Writing is one of the basic competencies in English subject. As the basic 
competence, writing brings considerable advantage to those who can do it well in many 
sites, information, personal and occupation (Derewianka, 2004:244). Writing is also an 
excellent communicative toll which each person can convey felling, ideas, and 
announcements to other people. 
Writing is a process of thinking to invent ideas, thinking how to express the ideas 
into good writing and thinking how to arrange it all into paragraph properly and clearly. 
Writing is not only a physical act but also mental work which involves thinking and 
transferring ideas into written form with proper vocabulary, grammar, and punctuation 
(Nunan, 2003). Heaton (1998) clearly classifies five important elements in writing and 
he uses these elements to judge the quality of writing. Those elements are content, 
organization, vocabulary, grammar, and mechanic. To create good EFL writing, in 
Indonesia as a non-English speaking country, become a great challenge and it is difficult 
to achieve since students face many problem in writing especially regarding to fully 
understand all of those five aspects listed above. 
There are several ways to cope these problems that make students unable to write. 
The first thing to do is improve the teaching and learning process. The teacher should 
motivate the students in writing by giving some suggestions, corrections, and reward if 
they made a good writing. Then the teacher can select and apply the appropriate method 
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and technique in teaching language, which is suitable with condition of the students in 
the class. 
Writing may well be considerable the most of difficult of the language skills. 
People are flattered when a foreigner tries to speak their language, and they tend to 
tolerate a light accent and occasional awkward expressions with good grace. The 
speakers’ personality makes a greater impression than the accuracy of his or her spoken 
language. But a letter is judge more severely on its purely linguistic merits. Errors in 
spelling and grammar are not easily excused, even if the meaning is clear and the writing 
is attractive and legible. 
In spite and Fact that writing is very important, especially for Indonesia students 
as it belongs to four language skill that have to be mastered since elementary school, 
writing skill is considerable difficult assignment. There are many reasons why they 
considered it difficult. A study conducted by Haryani (1990:2) showed that the students’ 
writing ability was still poor. They had very poor performance in arranging sentence in 
logical order and fair in forming a good paragraph structure. 
Writing is a very important capability for being owned by students, writing is also 
an excellent communication tool. Through writing, each person is able to convey 
feelings, ideas, and announcements to others. Based on the Sharples (1999:8) in 
Ramadhani (2013:14), writing is an opportunity; it allows students to express something 
about themselves, explore and explain ideas. Students can convey their ideas in their 
mind by organizing them into a good text so that the others know them and they can 
think critically. Therefore, learning is very important for improved writing in particular 
learning of English in Indonesia because the writing is a process of transformation of 
thoughts and ideas into written form. 
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Based on the 2013 curriculum, writing is one of the language skills that must be 
taught at junior high school. The teaching of writing aims to enable students to master 
the functional text and create simple paragraphs in the form of descriptive, narrative, 
recount, procedure and report. Descriptive writing is one of text types which are learned 
in the first junior high school. 
In the case of the former, writing is used as a practice tool to help students 
practice and work with language they have been studying. When we give example, ask a 
class to write five sentences using by a given structure, or using five of the new words 
they learned. Writing activity like this are designed to give reinforcement to the student. 
The kinds of writing we ask student to do could depend as most other thing do on this 
age, level learning style and a complex descriptive composition in English. 
In writing class, descriptive is one of the text types that should be produced by the 
second semester of seventh grade of junior high school students beside procedure text. A 
descriptive text has social function, generic structure and language feature. Based on 
Gerot and Wignell (1994:208), the social function of descriptive text is to describe a 
particular person, place, and thing. Moreover, it has two parts of generic structure; 
identification and description. In addition, the language features of this text types are 
using present tense, focusing on specific participant, and using adjective words. In short, 
in writing a descriptive text, students should be able to describe about specific object (a 
person, place, and thing) based on the generic structure of a descriptive text and able to 
use language feature of descriptive text itself. 
In addition, descriptive text can be a text that describe an imaginary view or draw 
up about a real object (person, place, and thing). According to Tompkins (2000:86), he 
says that descriptive text is describe a person, place, thing, or idea. Writer uses the five 
senses and figurative language, including personification, onomatopoeia, and 
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comparisons, so that reader will feel as though they are right there with author. The other 
said that descriptive text is used not only to describe a real object, but also to describe an 
abstract object. 
Sketch can stimulate the creative thinking, specifically during the individual 
generation process, by providing new direction to generate another idea with the 
collaboration of each participant. Sketches can provide an integrated another group when 
they are working on developing their ideas from a previous one. In addition, the 
reflective conversation that might come up in last part of brain-sketching might make 
substantial connections within group member and enhance the group process (Warr and 
O’Neill, 2005:123). 
However, brain sketching is still a general concept as there are several techniques 
under it. In regard to teaching writing, it is believed that brain sketching technique can 
improve students’ writing. It is a technique that encourages and allows students to work 
individually by giving them more time to think and explore their ideas. The technique 
trains the student’s brain to visualize any concept as a model and connect it to key 
words. It requires action in a sketch, and second to engage hands and motor-learning 
brain are in repeated sketching and writing (Warr and O’Neill, 2005:124). 
Regarding this issue, Syahputra and ginting (2012) conducted a study in Medan 
on the implementation of brain sketching to improve eighth grade students’ English 
writing in descriptive text. A classroom action research of three cycles was used in 
carrying out the brain sketch technique in the teaching and learning process. In the first 
evaluation, the mean score of the student’ test was 66.4375, and this increased to 78/125 
in the second evaluation and further went up to 87.5625 in the third evaluation. 
Observation result revealed that the students showed good attitudes and response during 
the sketch implementation in the classroom. The result from the questionnaire and 
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interviews also revealed that the students agree to the application of sketch helping them 
improve their writing in descriptive texts.  
Based on the research before, Erwin Akib (2012) stated that using Brain-
Sketching Technique could improve the students' ability in writing descriptive text. 
Before giving implementation the researcher gave the students diagnostic test and the 
mean score of diagnostic test was 63.90 as classification “fairly good”. Then the 
researcher conducted the first cycle and the second cycles, and the result showed that the 
students' scores in the first and second cycles improved. Ratu Yulianti Natsir (2015) 
stated that the statistical computations showed that Brain-Sketching Technique was 
likely effective to improve the students’ writing in descriptive text. Siti Mustaslimah 
(2015) The result of this research implied that using roundtable can improve students‟ 
ability in writing descriptive text of eighth grade students of SMP Muhammadiyah 1 
Gatak in the Academic year of 2015/ 2016. Remko van der Lugt (2002) stated that the 
result of this research that During brainsketching, designers produce ideas that have 
significantly (p < 0.0005) more connections with the earlier ideas (Link density: 
Brainstorming x = 0.84, SD= 0.23; Brainsketching: x = 1.27; SD = 0.35). 
From the explanation above, it can be summarized that Brain-Sketching is an idea 
generation technique based on sketching. During the Brain-Sketching process, students 
draw their ideas individually. Then they switch their idea and at the same time obtain a 
new one. This technique is assumed to be able to help the students to explore their ideas 
in writing descriptive text. This technique will help the student in constructing and 
generating their ideas. The Brain-Sketching techniques can help the teacher to make an 
interactive and fun teaching process. Which it can stimulate the student’s creativity and 
theirs’ imagination. 
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In this study, the researcher tries to apply brain sketching technique in teaching 
learning process because hopefully it can lead students to have new experience of 
writing activity and make them get more understanding of descriptive text. It is indicated 
by increasing their scores more than the passing grade 60. The researcher hopes that 
average score will be more than 75% to consider that this research was successful. 
 
B. Problem Identification 
Based on the background of study above, the researcher identifies some problems, 
as follows: 
1. The students found difficulty in writing using English, because the students does not 
encouraged to practice writing in English a lot. 
2. The students found difficulty to create a good paragraph. 
3. The students found difficulty to identify implicit and explicit information of writing 
assessment. 
4. Teacher does not try to use the suitable methods or technique in writing yet, because 
in teaching writing of the class always use the variant material. 
 
C. Problem Limitation 
In order to focus on the topic, the researcher makes a limitation to both the object 
and subject of this research. The task is concerned with the teaching writing at the 
seventh grade students of MTs N 1 Karanganyar in the academic year of 2018/2019. VII 
G and VII H class which have variety of students enhance their comprehension of MTs 
N 1 Karanganyar in the academic year of 2018/2019. 
In this research, the researcher limits the problem as follows: the research only 
concern with the teaching writing process which consists of the implementation in the 
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teaching-learning process involves objective and teaching material, the methods used by 
researcher. This study also concern with problem faced by the teacher and students and 
problem solving to overcome the problems. 
 
D. Problem Statement 
Based on the background above the researcher formulates the problem statement of 
this research as follows: 
1. Is there any difference of the writing skill in descriptive text among the students 
taught by using Brain-Sketching Technique and those taught by using picture at the 
seventh grade of MTs N 1 Karanganyar in the academic year of 2018/2019? 
2.  Is the use of Brain-Sketching Technique effective to teach writing descriptive text at 
the seventh grade of MTs N 1 Karanganyar in the academic year of 2018/2019? 
 
E. The Objective of the Study 
The objectives of this research are: 
1. To find out the differences of the writing skill in descriptive text among the students 
taught by using Brain-Sketching Technique and those taught by picture at the 
seventh grade of MTs N 1 Karanganyar in the academic year of 2018/2019. 
2. To find out the effectiveness of using Brain-Sketching Technique to teach writing 
descriptive text at the seventh grade of MTs N 1 Karanganyar in the academic year 
of 2018/2019. 
 
F. The Benefit of the Study 
The result of this research hopeful can give some benefit for both theoretical and 
practically. 
8 
 
 
 
 
1. Theoretical Benefits 
a. The result of the research, it would become a learning model to teach skill in 
learning English especially teaching descriptive text also developing a technique 
toward other skill of language. 
b. The researcher hopes that this research will be one of reference for other 
researcher who will conduct the same object with other different perspective. 
2. Practical Benefits 
a. For the teacher, 
a) When brain sketching is implemented in his teaching, the institution will be 
able to overcome the problems especially in teaching writing. 
b) This study enables to provide contribution information for teacher to apply 
another technique dealing with the teaching learning process. 
c) The result of this research is expected to be able to give suggestion for the 
teacher in general and English teacher in particular. 
b. For the students, 
The result of this study will help them to write better. Student can improve their 
writing ability in descriptive text by implementing brain sketching technique and 
it is also expected that the result of this study will make the student interested in 
learning writing and more motivated in following the lesson. 
c. For the researcher,  
a) By conducting this study, the researcher can improve his mastering in 
teaching English language. 
b) He will understand toward implementing of brain sketching technique in 
teaching writing to enhance students’ writing ability and also provide useful 
practical experience for the researcher himself.  
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CHAPTER II 
REVIEW ON RELATED THEORIES 
 
A. Theoretical 
1. Writing 
a. The Nature of Writing 
The meaning of writing according to the Oxford Learner‟s Pocket 
Dictionary (2005:502) is produce something in written form so that people can 
read. According to Oshima and Hogue (1997:2) states‟ writing is developing of 
the activity. It means that when we want to write down for the first time, we 
should know about what will we want to write the process of the written is how to 
create the creative idea and write down it into essay form Gebhard (1996:222). 
According to Smalley and Rutten in Astuti Azis (2004:5) states that characteristic 
of the good paragraph will be started with developing of main ideas or 
fundamental of the sentence. 
Writing is productive skill. It is one of the four language skills, reading, 
listening, speaking, and writing. Writing is focuses on how to produce language 
rather than receive. Therefore, writing has several steps to do. Oshima & Hogue 
(1997:2) state that the writing is a progressive activity which is open with the 
result of thinking what the writer going to say. After finished writing a text, the 
writer should read the draft of writing and make corrections. So, writing is not a 
one-step action. 
Writing needs some process of thinking. It means that students need to 
gather ideas to write a good story or text. Spratt et al (2005:27) describe that the 
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nature of writing has a number of stage such as brainstorming, making notes, 
planning, writing a draft, editing, producing another draft, and proof-reading of 
editing again. Those stages can help the students in writing process. In addition, 
Brown (2001:335) states that “the one major in pedagogical research on writing 
is the nature of the composing process of writing.” 
From the all the statement above, it can be concluded that writing is an 
activity of thinking after which it is expressed into graphic symbols, in a 
communicative written language. In expressing the thought into a written 
language, felling plays an important role as well, so that the products will be 
easily understood and enjoyed by the readers. 
 
b. The Writing Process 
The writing process is about how the stages of writing applied by the 
writer. As stated in the nature of writing, there are four stages in writing process. 
Those are planning, drafting, editing, and final draft. The writer should think the 
topic that they want to write down on a paper. Harmer (2004:11) explains the 
some stages of the writing process. The stages are presented as follows: 
1) Planning 
In the stage, the students make a list of ideas related to the topic. They 
plan what they are going to write in the first draft. In this stage, they have to 
consider three main issues. The issues are the purpose of the writing, the 
audience they are writing for and the content structure to sequence the facts, 
ideas or arguments. 
 
 
11 
 
2) Drafting 
After the students have a list related to the topic, it is the stage for the 
students to star writing the first draft. They write the ideas which they are 
going to write without paying attention to making mistake. 
3) Editing 
In this stage, students should re-write their first draft after finishing it. 
Its purpose is to see where it works and where it does not. The purpose of 
editing may be taken from oral or written feedback by peers and teachers. The 
revision shows what has been written. It means that this step is important to 
check the next coherence and to correct their mistake in writing. 
4) Final Draft 
In this last stage, the students re-write their draft after revising with 
peers and teachers. The students have a good written text in the final product 
since they do the editing process before. 
Furthermore, Brown (2001:348) describes that writing process tend to be 
framed in three stages of writing. Those are pre-writing, drafting, and revising. 
Pre-writing is aimed to generate ideas, which can happen in numerous ways; 
reading (extensively) a passage, skimming or scanning a passage, conducting 
some outside research, brainstorming, listing, clustering, discussing a topic or 
question, instructor initiated question, and free-writing. Then, the drafting and 
revising stage are the core process of writing in traditional approach to writing 
instruction.   
c. Purpose of Writing  
Meyer (1992) categorizes the purpose of writing into three categories, to 
persuade, to inform, and to entertain. 
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1) To Inform 
The writer generally explains or describes an idea, a process, an even, a belief, 
a person, a place or thing to give information. The writer also gives the facts 
and explains its causes. 
2) To Persuade 
A writer tries to change the audience or behave differently. In this sense, the 
writer appeals to the readers‟ logic or emoticon. 
3) To Entertain 
The writer tries some efforts to make the reader laughed, smiled, fascinated, 
surprised or even angry.  
Based on the purposes that stated by Meyer above, the researcher 
concluded that the writing that we make should inform something it its readers. In 
addition, the writing is hoped that it can influence the reader‟s mind. In this case, 
it can persuade or entertain them. 
 
d. Component of Writing 
Jacobs et al (1981:31) points out five kinds of components in writing. 
They are content, organization, language use, vocabulary, and mechanics. 
1) Content 
The content of writing should be clear for the readers so that the 
readers can understand the message convey and gain information from it. In 
order to have a good content of writing, its content should be well unified and 
completed. This term is usually known as unity and completeness, which 
become characteristic of good writing. 
 
13 
 
2) Organization 
In organization of the writing concern with the ways through writer 
arranges and organizes the ideas in order the message in the words. There are 
many ways used by the writers to organize to arrange the writing this 
organization is mainly recognized as order. 
3) Language use 
Language use in writing involves correct usage of the rules of language 
or grammar. It focuses on verb, noun, and agreement. Specific noun and 
strong verb give a reader a mental image description. This specific noun can 
be characterized by using modifier of adjectives, adverb, and participle form. 
A modifier can be phrase. There are many opportunities for errors in use of 
verb and mistake in arrangement are very common. Mistake in written work 
and however, are much serious, and science we have an opportunity to re-read 
and to correct what we have written. We should avoid errors in verbal forms, 
subject-verb agreement, and pronoun antecedent agreement in a case of noun 
and pronoun. 
4) Vocabulary 
Vocabulary is one of the language aspects dealing the process of 
writing. The writers always think about putting words into the sentences and 
putting the sentences into the paragraph until they can create a piece of 
writing. It is clear now that we cannot write or express if we do not have 
vocabulary. Therefore, we cannot understand the writing passage without 
having a lot of vocabulary. Vocabulary as one of the importance components 
of writing should take in to consideration by the English leaner and English 
teacher, because there is a doubt that learning the words of the language. 
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5) Mechanic 
The use of mechanics is due to capitalization, punctuation, and spelling 
appropriately. These aspects are very important, it leads the readers to 
understand, o recognize immediately. The use of favorable mechanic in 
writing will make readers easy to group the conveying ideas or the message to 
the written materials. 
As the teachers have stressed different features of component, 
combining them with how they think writing is learned, they have developed a 
variety of approaches to the teaching of writing. They stem from the basic 
assumption that writing means writing a connected text and not just single 
sentences, that writers write for a purpose and a reader, and that the process of 
writing is a valuable learning tool for all of students. 
 
e. Scoring of Writing 
In writing, generally, there are two basic types of grading, analytic, and 
holistic. Each of them has different purpose, though both of them can be useful for 
evaluating students writing. When the teacher uses the analytic scoring, it means 
that the scoring separates various factors and skill, so that it can be uses to 
diagnose the strength of the writing and weakness by both of the teacher and 
students.  Analytic scoring may be more appropriately called analytic assessment 
in order to 'capture its closer association with classroom language instruction than 
with formal testing. Brown and Bailey (1984) design end analytical scoring scale 
that specified five major categories and a description of five different levels in 
each category, ranging from "unacceptable" to "excellent" (see Table 2.1) 
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The order in which the five categories (organization, logical development 
of ideas, grammar, punctuation/spelling/mechanics, and style and quality of 
expression) are listed may bias the evaluator toward the greater importance of 
organization and logical development as opposed to punctuation and style. But the 
mathematical assignment of the 100-point scale gives equal weight (a maximum 
of 20 points) to each of the five major categories. Not all writing and assessment 
specialists agree. You might, for example, consider the analytical scoring profile 
suggested by brown & bailey, 1984, in which five Slightly different categories 
were given the point values shown on page 12. 
Table 2.1 Analytic scale for rating composition tasks (brown & bailey, 1984, pp.39-41) 
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Based on the analytical scale above, it can be summed up that the total 
score in writing is 100 which are described in the as follow; 
Table 2.2 Total Score of Writing Test 
No. Aspect of writing Score 
1. Content  30 
2. Organization  20 
3. Vocabulary  20 
4. Syntax 25 
5. Mechanics  5 
Total  100 
 
As your curricular goals and students' needs vary, your own analytical 
scoring of essays may be appropriately tailored. Level of proficiency can make a 
significant difference in emphasis: at the intermediate level, for example, you 
might give more emphasis to syntax and mechanics, while advanced levels of 
writing may call for a strong push toward organization and development. Genre 
can also dictate variations in scoring. Would a summary of an article require the 
same relative emphases as a narrative essay? Most likely not. Certain types of 
writing, such as lab reports or interpretations of statistical data, may even need 
additional-or at least redefined - categories in order to capture the essential 
components of good writing within those genres. Analytic scoring of compositions 
offers writers a little more wash back than a single holistic or primary trait score. 
Scores in five or six major elements will help to call the writers' attention to areas 
of needed improvement. Practicality is lowered in that more time is required for 
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teachers to attend to details within each of the categories in order to render a final 
score or grade, but ultimately students receive more information about their 
writing. Numerical scores alone, however, are still not sufficient for enabling 
students to become proficient writers, as we shall see in the next section. 
Based on the definition above that the components of analytical scoring 
are; (1) content that deal with the text cohesion and paragraph unity (2) 
organization that deals with ideas (3) vocabulary that deals with effective 
word/idiom choice (4) syntax is most related to the tenses used in a particular text 
(5) mechanic that deals with spelling and punctuation.  
 
f. Teaching writing 
Teaching writing in junior high school encompasses the four language 
skills such as writing, listening, reading, and speaking. They are related to each 
other. According to Harmer (2004:31-32) writing as one of the four skills has 
always formed part of the syllabus in the teaching of English. Writing has always 
been used as a reinforcing the language that has been taught.  
Harmer (1998: 79) stated that there are four reasons for teaching writing to 
the students of English as a foreign language:  
a. Reinforcement  
Some students acquire language in purely oral way, but most of them benefit 
greatly from seeing the language written down. Students often find it useful to 
write sentences using new language shortly after they have studied it.  
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b. Language development  
The actual process of language helps learners to learn as they go along. The 
mental activity they have to go through in order to construct proper written 
text is all part of the going learning experience.  
c. Learning style 
Writing is appropriate for learners who take little longer time at picking up 
language just by looking and listening. It can also be quite reflective activity 
instead of the rush and bother of interpersonal face-to-face communication.  
d. Writing as skill 
Teaching writing is a basic language skill just as important as speaking, 
listening and reading. Students need to know how to write letters, how to reply 
advertisement etc., they also need to know some of writings special 
conventions such as punctuation, paragraph construction etc. 
Based on the definition above, there are four reasons that teaching writing 
is also important; writing as skill, reinforcement, language development and 
learning style. 
 
2. Descriptive text 
a. The Understanding of Descriptive Text 
Descriptive text is one of the text types that should be produced by the 
second semester of seventh grade of junior high school students beside procedure 
text. A descriptive text has social function, generic structure and language feature. 
Based on Gerot and Wignell (1994:208), the social function of descriptive text is 
to describe a particular person, place, and thing. Moreover, it has two parts of 
generic structure; identification and description. In addition, the language features 
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of this text types are using present tense, focusing on specific participant, and 
using adjective words. In short, in writing a descriptive text, students should be 
able to describe about specific object (a person, place, and thing) based on the 
generic structure of a descriptive text and able to use language feature of 
descriptive text itself. 
Good description usually has three important qualities. These have a 
dominant impression supported by specific details, a clearly recognizable mood, 
and logical development (Wishon and Burks 1980: 128-129). 
Based on Anderson (1999:86), there are some features in a descriptive text 
that we must give a serious attention, that is: grammatical feature of a description. 
The language features usually found in a descriptive are: (1) Using simple present 
tense: (2) Using action verb: (3) Using passive voice: (4) Using noun phrase: (5) 
Using adverbial phrase: (6) Using technical term: (7) Using general and abstract 
nouns: and (8) Using conjunction of time and cause and effect. 
In each descriptive text there are two parts that is characteristic of that text itself: 
1) Identification 
Identification is part of descriptive text about the topic or containing “what” 
will be depicted or described. In this part is introduction of the thing, person, 
or place to be described. 
2) Description 
Description is the part of the descriptive text that contains or depiction of the 
topic or the “what” in the identification of the physical appearance, quality, 
and general behavior of its properties. 
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The example of generic structure of the descriptive text: 
Tawangmangu Waterfall 
Tawangmangu waterfall is one of the most interesting 
place or interest in Karanganyar. It is located not far from 
Solo. It is about 30 kilometers east of the city. 
It is very easy to get the place by any public transports. 
Bus is the cheapest, but taxi is the most convenient. It has 
cool weather most of the time, no wonder many people like 
to visit in their free time. As it is not polluted. The water 
falls more than 30 meters down into a small lake. The falling 
water looks very fantastic, and the beauty of the nature 
around the lake is so astonishing. There is a small river 
nearby, to where the water then flows. Located in the middle 
of pinewoods, the lake is always wonderful to admire. In 
addition, there are many funny and tame monkey climbing 
the trees on the left and right sides of the sidewalk down to 
the lake. 
Based on the explanation above, it can be conclude there are two parts in 
descriptive text. They are identification and description. In identification the 
reader can find the thing, person, or place to be described. In description the 
reader can find the contains or depiction of the topic. 
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b. The kind of Descriptive Text 
There are three kind of descriptive text; description of people, description 
of place or scene and description of thing. Bellow three kind of description text: 
1) Description of people 
Smalley argues that to describe person‟s appearance include style of 
clothing, manner of walking color and style of hair, facial appearance, body 
shape, expression, and the way of talking. Below is the example of description 
of people: 
"Marie is as beautiful as any Hollywood star. Her thick, wavy, long black hair 
gracefully falls down to her shoulders and surrounds her exquisite, diamond-
shaped face and draws attention to her smooth, clear complexion. Her slightly 
arched chestnut brown eyebrows draw attention to her deep blue eyes, which 
remain me of a lake on a stormy day. Her eyes are large, but not too large, 
with thick eyelashes. Her nose is straight and neither too long nor too short. A 
small black mole on the left side of her mouth adds to her beauty. And her 
mouth! It is a small mouth that looks delicate and feminine. Her lips are rather 
thin, but not too thin; her light pink lipstick adds another touch of beauty. 
When she smiles which is often, her well-formed and even white teeth 
brighten up her whole face. 
There is nothing but extraordinary beauty in the face of Marie." 
2) Description of place or scene 
Description of a scene or place is a kind of description that tells about 
how a scene or place looks like. Smalley states that in describing a room, there 
is no set pattern for arranging sentence in this type of descriptive paragraph. 
Nevertheless, the sentences should not be randomly arranged. The description 
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must be organized so the reader can imagine the scene being described. Below 
is the example of description of place or scene: 
Life in a Closet 
My Dormitory room, on the second floor of Bienville Hall, is small and 
crowded. The dark green walls and dirty white ceiling make the room seem 
dark, and thus even smaller than it is. As you walk into the room, you are 
stopped short by my bed, which fills half of the room. The two large windows 
over the bed are hidden by heavy dark gold drapes. Against the wall on your 
left, pushed into a corner behind the head of the bed, is large bookcase that is 
crammed with papers, books, and knickknack. Wedged in between the 
bookcase and the wall is a small gray metal desk just large enough to hold my 
computer. It has a brown wooden chair that seems to fill the left end of the 
room. Stuffed under the desk is a woven wastepaper basket overflowing with 
paper and debris. The wall above the bookcase and desk is completely taken 
up with two small posters. On the right-hand side of the room is a narrow 
closet with clothes, shoes, hats, tennis racquets, and boxes bulging out of its 
sliding doors. Every time I walk out of the door, I think, "Now I know what it 
is like to live in a closet." 
3) Description of thing  
In description a thing, the writer must have a good imagination of the 
object that will be describe. To make the object as interesting to the readers, 
the description must using proper nouns and effective verb. Below is the 
example of description of things: 
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Deinonychus 
The model of Deinonychus, a dinosaur from the Cretaceous period, can be 
found in the Museum of Natural Science. Deinonychus is small by dinosaur 
standards. It is about 2.5 meters in length and stands about one meter high at 
the shoulder. This reptile has a long tail, spindly legs and slender neck. The 
head is large and the jaws are lined with sharp teeth. The tail, approximately 3 
meters in length, has vertebrae surrounded by bundles of bony rods so the 
whole tail can be held stiff. The toes of Deinonychus are unusual. The first toe 
is small and points backwards. The second toe has a huge sickle-shaped claw 
and is raised. The third and fourth toes are in the normal position. 
Deinonychus is an interesting example of a fast-running dinosaur. 
Andrew and Gina Macdonald (1996:168) states that: 
Good descriptive writing is always concrete, with plentiful details and examples; it 
always involves giving close attention to the specific meaning of words and any extra 
meanings. They may carry with them; and sometimes it uses metaphors and similes to 
make the description more powerful and more vivid. Good description begins with good 
observation; looking closely at someone, something, or some place. It also involves 
classification: dividing up the details according to a pattern often one based on “space” or 
“location”. A classic story about academic analysis illustrates the need for close 
observation and establishment of general categories or pattern. 
Here are the characteristics based on descriptive writing as a feature, 
description is a style of writing which can be useful for other variety of purpose 
as; 
1) To engage a reader‟s attention 
2) To create characters 
3) To set a mood or create an atmosphere  
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4) To being writing to life 
While in language function, descriptive writing; 
1) Aims to show rather than tell the reader what something/someone is like 
2) Relies on precisely chosen vocabulary with carefully chosen adjectives and 
adverbs. 
3) Is focused and concentrates only on the aspects that add something to the main 
purpose of the description. 
4) Sensory description-what is heard, see, smelt, felt, tasted. Precise use of 
adjectives, metaphors to create images/pictures in the mind e.g. their noses 
were met with the acrid smell of rotting flesh.  
5) Strong development of the experience that „put the reader there” focuses on 
key details, powerful verbs and precise nouns. 
From the explanation above, it can be conclude that descriptive text has 
several kinds; description of people, description of place, or thing it can help the 
readers to illustrate the person, place or thing in the text. 
 
3. Brain Sketching Technique 
a. Definition, Steps  and Function of Brain Sketching 
The technique trains the student‟s brain to visualize any concept as a 
model and connect it to key words. It requires action in two ways. First to start 
with any concept, event, process, or structure and simplify it to essentials in a 
sketch, and second to engage hands and motor-learning brain areas of the 
interactive techniques that is found by Van Gundy, at Lesley University. The 
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Brain-sketching techniques can help the teacher to make an interactive and fun 
teaching process. Which it can stimulate the student‟s creativity and their 
imagination (Van Gundy, 2005:6). This technique the student‟s pass evolving 
sketches rather than growing written of ideas around the group. As usual with 
most brain-writing techniques, only limited facilitation skill is needed. Sketching 
is a design technique for outlining thoughts quickly without considering rules for 
appliance. Sketching is ubiquitous, which means in some sense that it is practical 
by merely using hands and by using at least a pen and a sheet of pepper even 
without having professional drawing skills. This technique can be applied 
individually or collectively and the resulting design place and object. 
All thing being equal, Brain-Sketching groups generate more ideas than 
Brainstorming group. One reason is that when we interact verbally, we are often 
not as productive as we might otherwise be. We criticize ideas when we should 
not. We feel inhibited, we worry about other people will think of our ideas, and 
we become sidetracked with various issues and hidden agendas. More important, 
research suggest that the superiority of Brain-Sketching Group, may have four or 
five people generating ideas simultaneously (Van Gundy, 2005;36). 
During the idea generation process, sketch can stimulate the creativity 
thinking, specifically during the individual generation process, by providing new 
direction to generate another idea with the collaboration of each participant. 
Sketches can provide an integrated group process when they are working on 
developing their ideas from a previous one. In addition, the reflection 
conversation that might come up in last part of Brain-Sketching might make 
substantial connection within group member and enhance the group process (Warr 
and O‟Neill, 2005:123). The technique trains the student‟s brain to visualize any 
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concept as a model and connect it to key word. It requires action in two ways: first 
to star with any concept, event, process, or structure learning brain areas in 
repeated sketching and writing (Warr and O‟Neill, 2005:124). 
This technique is suitable in cooperative learning or collaborative learning 
essentially involves students learning from each other in groups. But it is the way 
that students and teacher work together that is important. As we have just seen, 
with learning strategy training, the teacher helps students learn how to learn more 
effectively. In cooperation learning, the teacher teaches students collaboration or 
social skill, so that they can work together more effectively. Indeed, cooperation is 
not only a way of learning, but also a theme to be communicated about and 
studied (Russell, 2000:164). 
This technique the students pass evolving sketches rather than growing 
written of ideas around the group. As usual with most Brain-Writing Techniques, 
only limited facilitation skill is needed.  
Leonardo Da Vinci (2013: 13) explains the steps in learning Brian-
Sketching Technique in the class, they are: 
1) The teacher explains the material based on the material topic. 
2) The teacher asks the students to make a group of 4-8 people. 
3) The students sit around a table, or in a circle of chairs. 
4) The problem statement is agreed, and the students in the group discuss until 
understand. 
5) Each student draws one sketch. 
6) The students take the sketch pass on the person on their right than develop the 
idea in their friend‟s sketches. 
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7) Finally, the teacher asks the students to describe their sketch into descriptive 
text. 
8) The teacher collects the student‟s paper. 
9) The teacher gives correctness. 
10) The teacher makes conclusion. 
According to Zurita, et all (in Purnamasari, 2012:6) argue that there are 
three functions of sketching in writing, they are: 
1) Sketches make it easier to explain a technical point. 
2) Sketch is seen as essential to creativity in design place, object and people. 
3) Sketch provides a means to store design ideas, so that they can be revisited at a 
later point in time.  
Based on the statement above, the researcher concluded that Brain-
Sketching Technique has several advantages that given for teaching writing, those 
are: (a) Inclusive method that allows many people to contribute to the design of 
visual elements. (b) Anyone can participate in this method and (c) Themes, good 
ideas, and best practices can emerge from the result.” 
b. Brain-Sketching in Teaching Writing Descriptive 
In teaching writing a descriptive text by using Brain-Sketching Technique 
to junior high school students, there are some activities that should be followed. 
They are three stages of teaching namely pre-teaching activities, whilst-teaching 
activities and post-teaching activities. 
1) Pre-teaching activities 
Pre-teaching activities is the first stage of teaching and learning 
process. There are several activities in this stage. First, before coming to the 
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lesson, the teacher greets the students and checks the students‟ attendance. 
After checking the students‟ attendance, the teacher checks the students‟ 
readiness to study today‟s lesson physically and psychologically. After that, 
the teacher can reviews the previous lesson to remind the students about the 
last lesson. Then, the teacher introduces the today‟s topic (writing a 
descriptive text) and he/she also relates it with previous material. So, the 
students understand the relationship between the previous lesson and the new 
one. In addition, the teacher also tells the objectives of the today‟s lesson 
2) Whilst-teaching activities 
Whilst-teaching activities are the main part of teaching and learning 
process. This activity is aimed to achieve the goals of the lesson that based on 
the curriculum. The teacher may begin this stage by introducing the process of 
writing descriptive text by using Brain-Sketching. The process of drawing a 
sketch, labeling, captioning, making sentence from labels, combining the 
sentence into a paragraph, editing and revising the paragraph, and writing a 
final paragraph. All of those processes are conducted systematically through 
exploration, elaboration, and confirmation. 
3) Post-teaching activities 
This activity is done to end the lesson which can be in the form of 
summarizing, evaluating, reflecting, and following up activities. At this 
activity, the teacher concludes the lesson with the students. The teachers make 
sure that all students are participating in concluding the lesson through giving 
their own opinions. Moreover, the teacher may ask the students to make a 
descriptive text by choosing the topic freely outside the classroom by using 
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drawing a sketch technique. In addition, the teacher also can ask to submit 
their work in the next meeting. 
Based on the explanation above, it can be conclude there are three stages of 
teaching namely pre-teaching activities, whilst-teaching activities and post-
teaching activities. Its can help the students in learning process. 
 
B. Previous Study 
The researcher presents the previous study dealing with the topic. The first is an 
action research study is written by Erwin Akib (2012) entitled “Brain-Sketching 
Technique for Descriptive Text in Improve Writing Skill” English Education Department 
Faculty of Teacher Training and Education Muhammadiyah University of Makasar. The 
subject in this research is class XI IPA 2 in 2012-2013 academic years which consist of 
26 students. The findings indicated that using Brain-Sketching Technique could improve 
the students' ability in writing descriptive text. Before giving implementation the 
researcher gave the students diagnostic test and the mean score of diagnostic test was 
63.90 as classification “fairly good”. Then the researcher conducted the first cycle and the 
second cycles, and the result showed that the students' scores in the first and second 
cycles improved. In the first cycle, the mean score of students was 67.22 as classification 
“fairly good”, meanwhile the mean score of students in the second cycle was 71.41 as 
classification “good. It means that the improvement of students‟ writing ability from D-
Test to cycle I was 5.21%, cycle I to cycle II was 6.22%, D- test to cycle II was 11.73%. 
The second a research written by Ratu Yulianti Natsir (2015) entitled “The 
Effectiveness of Brain-Sketching Technique in Writing Descriptive Text” English 
Education Department, Faculty of Teacher Training and Education Muhammadiyah 
University of Makasar. The population was the second year of SMP Aisyiysh 
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Paccinongang that consisted of 20 students in academic year 2014/2015. The research 
findings indicated that the achievement of the second year students of SMP Aisyiyah 
Paccinongang, Gowa, improved after the use of Brain-Sketching Technique. It proven by 
the mean score of pre-test in experimental class was 67.12 and post-test was 77.32 and 
the mean score of pre-test in controlled class was 68.12 and post-test was 74.37. The 
statistical computations showed that Brain-Sketching Technique was likely effective to 
improve the students‟ writing in descriptive text. 
The third title is Improving Students‟ Writing Ability in Descriptive Text Thought 
Roundtable for the Eighth Grade Students of SMP Muhammadiyah 1 Gatak in the 
Academic Year of 2015/ 2016 written by Siti Mustaslimah. This study used classroom 
action research. The result of this research implied that using roundtable can improve 
students‟ ability in writing descriptive text of eighth grade students of SMP 
Muhammadiyah 1 Gatak in the Academic year of 2015/ 2016. 
The forth title is Brain-Sketching and How it Differs from Brainstorming written 
by Remko van der Lugt. The result of this research that during Brain-Sketching, designers 
produce ideas that have significantly (p < 0.0005) more connections with the earlier ideas 
(Link density: Brainstorming x = 0.84, SD= 0.23; Brain-Sketching: x = 1.27; SD = 0.35). 
The designers produced a significantly (p < 0.005) lower number of ideas when 
brainsketching, in comparison to brainstorming (Number of ideas generated per person: 
Brainsketching: x = 9.60, SD= 2.30; Brainstorming x = 13.05, SD = 4.32). This means 
that brainstorming with post-its complies better with the „strive for quantity‟ guideline for 
generating ideas, and Brain-Sketching complies better with the „build on each other‟s 
ideas‟ guideline. From the link type indices we learned that during Brain-Sketching 
designers make significantly (p < 0.01) more supplementary connections, which are 
hardly present in the brainstorming segments (Link type index Supplementary: Brain-
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Sketching x = 0.25, SD = 0.15; Brainstorming: x = 0.11, SD = 0.11). These incremental 
steps do not mean that there is a lower proportion of tangential connections made as no 
significant difference between the techniques was found (Link type index Tangential: 
Brain-Sketching x = 0.31, SD = 0.15; Brainstorming x = 0.36, SD = 0.17). In that sense, 
Brain-Sketching appears to entail a more balanced problem solving process. 
C. Rationale 
Writing is a way of sending message, ideas and feeling through printed words. 
Thus, writing needs a process to make a product that represents the writer‟s ideas to the 
reader. Moreover writing is the productive skills and it needs process. As a product, 
writing is as representatives of the writer‟s idea and as a media conveying message from 
writer to the reader. 
Sketching is one of the teaching aids which can be used to help teacher in 
developing and delivering a material to the student. This kind of teaching aid is used to 
stimulate the participation of the student in learning process. Sketching is also intended to 
make students motivated in learning. Sketching provide a shared experience for students 
in the class, a common base that leads to a variety of language activities. 
Picture series is a kind of media which belongs to picture category. These pictures 
can represent the image of people, animals, things, or events. Picture series consist of a 
number of pictures which relate each other and they place in sequence. Picture series is 
usually used to tell a series of events or to tell a story. 
So, based on this relevant research, using sketching is more effective in teaching 
writing descriptive text. Learning by using sketching makes students will have fun and 
easier to learn it. Sketching can increase the understanding of the student about the 
material. Then foremost, sketching can stimulate the students to enhance their idea and 
imagination so that will help them in a good writing descriptive text. 
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D. Hypothesis 
Hypothesis of the research are as follow: 
1. a. Ho (Null Hypotheses): There is no significant difference of the writing skill in 
descriptive among the students taught by using Brain-Sketching Technique and those 
taught by using Picture  at the seventh grade students of MTs N 1 Karanganyar in the 
academic year of 2018/2019. 
b. Ha (Alternative Hypotheses): There is significant difference of the writing skill in 
descriptive among the students taught by using Brain-Sketching Technique and those 
taught by using Picture  at the seventh grade students of MTs N 1 Karanganyar in the 
academic year of 2018/2019. 
2. a. Ho (Null Hypotheses): Brain-Sketching Technique is not effective to teach writing 
descriptive text at the seventh grade students of MTs N 1 Karanganyar in the 
academic year of 2018/2019. 
b. Ha (Alternative Hypotheses): Brain-Sketching Technique is effective to teach 
writing descriptive text at the seventh grade students of MTs N 1 Karanganyar in the 
academic year of 2018/2019. 
. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Method 
1. Experimental Research 
Related to the objective of this research, the method used in this research is 
experimental research. Sugiyono (2014:334) stated that research is a part of 
quantitative research. In experimental research, there is treatment. It can be concluded 
that experimental research is as research method used to search effect of treatment to 
other. Traditionally defined experimental research has six distinguishing 
characteristic: statistical equivalence of subject in different groups, usually achieved 
by random assignment of subject; comparison of two or more group or sets of 
condition; direct manipulation of a least one independent variable; measurement of 
each dependent variable; uses of inferential statistics; and a design that provides the 
potential for maximum control of extraneous variables (McMillan and Schumacher, 
2001:321). 
According to Krathwohl (in Sukmadina, 2005:57-58) that experimental 
research has validation characteristic, try the effect from one or more variables to 
others variables. Experimental research in education have four characteristic; 1) there 
is treatment, 2) variable manipulation, 3) there is control, 4) random assignment (Ali 
and Anshori, 2014:75) 
In this research, there are two variables. Sketch is as independent variable and 
teaching writing skill in descriptive text as dependent variable. There are two groups 
in this research, experimental class and control class. The group receiving the 
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treatment is called the experimental group and other group the control group. The 
control group is treated exactly like experimental group except that is exposed to the 
experimental treatment. 
The purpose of this research is to know whether there is significant difference 
in students’ writing between the students are learn by using brain sketching and the 
students that are learn by using real picture in learning process.   
According to Fred Kerlinger as cited by Sugiyono (2017: 61), that all 
experiments have one fundamental idea behind them, to test the effect of one or more 
independent on a dependent variable (it is possible to have more than one dependent 
variable in experiments). 
There were two variables in this research as follows: 
1) The Independent Variable (X) 
Sugiyono (2017: 61) defines independent variable is influences or those to be 
cause of change the dependent variable. The independent variable of this research 
is brain sketching 
2) The Dependent Variable (Y) 
Sugiyono (2017: 61) defines dependent variable is variable that was effected or 
that be the result because of the existence of the independent variable. The 
dependent variable of this research is teaching writing skill in descriptive text. 
 
Table 3.1 Table Design of the Research 
 Pre-Test Treatment Post-Test 
Experimental group O1 X1 O2 
Control group O3 X2 O4 
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Where: 
O1 : Pre-test of experimental group 
O2 : Post-test of experimental group 
X1 : Treatment by using brain sketching 
O3 : Pre-test of control group 
O4 : Post-test of control group 
X2 : Treatment by using picture 
Based on the explanation above, it can be conclude there were two group in 
this research, experimental and control group. In the teaching and learning 
process, the topic of the lesson taught in both group were same. 
 
2. The Activities of Experimental and Control Class 
In experimental research, the researcher taught two classes; they are 
experimental and control class. In teaching learning process the researcher used brain-
sketching in experimental class and picture in control class. The researcher did many 
activities in each of classes. These activities was done in six meeting (two meeting for 
test and four meeting for treatment) in teaching writing descriptive text. The 
following the activities done by the researcher, and the activities can see in the table 
3.1. 
Table 3.2 Table Activities of Experimental and Control Class 
No. 
The 
Activities 
Experimental Class Control Class 
1. First 
Meeting 
(Pre-test) 
a. Greeting 
b. Introducing herself 
c. Checking the students’ 
a. Greeting 
b. Introducing herself 
c. Checking the students’ 
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attendance 
d. Asking the students to do the 
task individually 
e. Confirming the students’ 
difficulty 
f. Giving the conclusion and 
telling the material to next 
meeting 
attendance 
d. Asking the students to 
do the task individually 
e. Confirming the 
students’ difficulty 
f. Giving the conclusion 
and telling the material 
to next meeting 
2. Second 
Meeting 
a. Greeting  
b. Checking the students’ 
attendance 
c. Explaining the material 
about simple present tense  
(language feature of 
descriptive text) 
d. Asking the students to make 
a group in brain-sketching 
technique, after that asks 
them to make a sentence 
about simple present tense. 
e. Giving the conclusion and 
telling the material to next 
meeting 
a. Greeting  
b. Checking the students’ 
attendance 
c. Explaining the material 
about simple present 
tense  
(language feature of 
descriptive text) 
d. Asking the student to 
make a group and asks 
them to make a sentence 
about simple present 
tense. 
e. Giving the conclusion 
and telling the material 
to next meeting 
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3.  Third 
Meeting 
a. Greeting  
b. Checking the students’ 
attendance 
c. Explaining the material 
about generic structure and 
the kinds of descriptive text. 
d. Asking the students to make 
a group in brain-sketching 
technique, after that asks 
them to make a short 
descriptive text. 
e. Giving the conclusion and 
telling the material to next 
meeting 
a. Greeting  
b. Checking the students’ 
attendance 
c. Explaining the material 
about generic structure 
and the kinds of 
descriptive text. 
d. Asking the students to 
make a group, after that 
asks them to make a 
short descriptive text. 
e. Giving the conclusion 
and telling the material 
to next meeting 
 
4. Fourth 
Meeting  
a. Greeting  
b. Checking the students’ 
attendance 
c. Explaining the material 
about descriptive text 
d. Asking the students to make 
sketch in group 
e. Ask them to make an 
paragraph about descriptive 
text based on their sketch 
a. Greeting  
b. Checking the students’ 
attendance 
c. Explaining the material 
about descriptive text by 
using picture 
d. Asking the students to 
make a group and make 
an paragraph about 
descriptive text based on 
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f. Giving the conclusion and 
telling the material to next 
meeting 
picture 
e. Giving the conclusion 
and telling the material 
to next meeting 
5. Fifth 
Meeting 
a. Greeting  
b. Checking the students’ 
attendance 
c. Reviewing the students’ 
work 
d. Asking the students to 
join group to check their 
work and revise based on 
comments of their peers 
and teacher 
e. Giving the conclusion 
and telling the material to 
next meeting 
 
a. Greeting  
b. Checking the 
students’ attendance 
c. Reviewing the 
students’ work 
d. Asking the students 
to join group to 
check their work and 
revise based on 
comments of their 
peers and teacher 
e. Giving the 
conclusion and 
telling the material 
to next meeting 
6.  Seventh 
Meeting 
(Post-test) 
a. Greeting 
b. Checking the students’ 
attendance 
c. Asking the students to do the 
task individually based on 
sketch 
a. Greeting 
b. Checking the students’ 
attendance 
c. Asking the students to 
do the task individually 
based on picture 
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d. Confirming the students’ 
difficulty 
e. Closing the teaching learning 
process 
d. Confirming the 
students’ difficulty 
e. Closing the teaching 
learning process 
 
B. Setting of the Study 
1. Place of the Study 
The setting of the research is MTs N 1 Karanganyar. It is located in Jl. Solo-
Purwodadi Km.12 Gondangrejo, Karanganyar. MTs N 1 Karanganyar has a strategic 
place. This school is located precise in Jl. Solo-Purwodadi Km.12 among SMP N 
Gondangrejo and MAN 2 Karanganyar. Therefore, it is easy to reach and find that 
school. 
MTs N 1 Karanganyar has 26 classrooms. Seventh and eighth grade consists 
of nine classes (A-I) and ninth grade consist of eighth classes (A-H) and each grade 
also consist of a special-program classes and regular classes. There are 32-36 students 
for regular class and 38 for program-khusus class. Beside the classroom, there are 
many buildings in the MTs N 1 Karanganyar. There are headmaster’s office, teacher 
office, administration room, laboratory, library, multimedia room, counseling room, 
mosque, canteen, toilet, etc. 
MTs N 1 Karanganyar is a school which got an accreditation. This school used 
curriculum 2013 as the basic teaching and learning processes. Besides academic 
activities, there are some non-academic activities (extracurricular) such as, sport, 
scout, traditional and Islamic music, pramuka, pmr, etc. 
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2. Time of the Study 
The research was held at the seventh grade students of MTs N 1 Karanganyar 
in academic year of 2018/2019. Following this research there were six meeting; the 
first meeting for pre-test, second meeting until fifth meeting for research experiment, 
and the last meeting for post-test. The following is the planning schedule of the 
research activity can see in the table 3.3. 
Table 3.3 Table Schedule of the Research 
Activities 
 Time  
1
st
 
Meeting 
2
sd
 
Meeting 
3
rd
 
Meeting 
4
th
 
Meeting 
5
th
 
Meeting 
6
th
 
Meeting 
Pre-test       
Research 
Experiment  
      
Post-test       
closing         
 
C. Population and Sample of The Research 
1. Population  
According to McMillan and Schumacher (2001:169), a population is a group 
of element or cases, whether individuals, objects, or event, that conforms to specific 
criteria and to which we intend to generalize the result of the research. Other expert, 
Sugiyono (2014:148) stated population is generalization area that consists of 
object/subject having quantity and certain characteristic that decided by researcher to 
be learned and then will be taken the conclusion. The target population of this 
research is the seventh grade students of MTs N 1 Karanganyar in the academic year 
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of 2018/2019. The total number of the population was 362 students divided into nine 
classes; VII A, VII B, VII C, VII D, VII E, VII F, VII G, VII H, VII I. And the 
seventh grade divided into two programs; regular program for class VII A until class 
VII H and PK (program khusus) for class VII I. Each class consists of for about 36 for 
the regular class and 38 for PK class. 
 
2. Sample 
According to Sugiyono (2017:118), sample is part of population that can be 
represented all the population observed. Moreover, Fraenkel and Wallen (2012:91) 
said a sample is the group on which information is obtained.  
Based on the statement above, there is possibility for the researcher to take 
sample from the seventh grade students of MTs N 1 Karanganyar. Therefore, the 
researcher only took two classes as the sample. The sample, the students had common 
characteristics of population as follows: 
a. The students at the same school, MTs N 1 Karanganyar in the academic year of 
2018/2019. 
b. The students were at the same grade, the seventh grade students. 
c. The students were taught by the same teacher. 
The total sample is 72 students, which divided into two kind of classes, 36 for 
control class (VII G) and 36 for an experimental class (VII H). 
3. Sampling Technique 
According to Sugiyono (2010:81) states that sampling is a technique used to 
get the sample. In this research, the researcher uses cluster random sampling in which 
groups, not individual, are randomly selected (Guy, 1992:132). In this case all 
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members of selected groups have similar characteristics. Cluster random sampling is 
used to determine two classes which are used as the sample in this research. After 
getting two classes, the researcher determines randomly which class will be used as 
the experimental group and which class will be used as the control one. In this 
research the experimental class in VII H and the control class is VII G. 
 
D. Technique of Collecting Data 
The technique of collecting data is very importance step in research, because the 
data are used to get result of the research. In this research, researcher uses an instrument, 
namely test to collect data. An instrument is a tool for measuring, observing, or 
documenting quantitative data (Creswell, 2012:151). Test is a set of question or exercise 
and other instrument that used to measure skill, intelligence, and ability having by 
individual or group (Arikunto, 2010: 192). Thus, the researcher used test as an instrument 
to collect the data. 
Test is method of measuring a person’s ability, knowledge, or performance in 
a given domain (Brown, 2004:3). The instrument of collecting the data in this 
research is test. Test is used to examine and measure the qualities of someone or the 
knowledge or abilities of someone. On the other hand, Arifin (2012:226) defines that 
test is a technique of measurement that are statement, question or a series of the task 
to be done and answer by the respondents. 
The tests were divided into pre-test and post-test. The pre-test which 
conducted to find out the basic knowledge, whereas the post-test was conducted after 
treatment which aimed to know whether there is any significant effect or not of 
teaching writing using brain sketching. 
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1. Pre-test 
In order to know the students’ writing before treatment was given, the 
researcher will give a pre-test to the student. Creswell (2012: 297) state that pre-
test provides a measure on some attribute or characteristic that is assessed for 
participants in an experiment before they receive a treatment. 
2. Post-test 
After conducting pre-test and implementing treatment, the researcher will 
give a post-test to the students to know whether their writing is increasing or not. 
Creswell (2012: 297) states that post-test is a measure on some attribute or 
characteristic that is assessed for participants in an experiment after a treatment. 
The post test for writing is writing test. It is used to measure the students’ 
writing skill. The indicators are based on the theory from chapter two, there are 
content, organization, vocabulary, language use grammar, mechanic. The criteria 
of scoring the assessment of writing test are presented in table 2.2. 
 
E. Technique of Analyzing Data 
1. The Validity of the Instrument 
Ary (2010: 225) states that validity defined as the extent to which an 
instrument measured what it claimed to measure that focus on the interpretation and 
meaning of the score derived from the instrument. To validity this research, the 
researcher using test. The pre-test and post-test were given both experimental class 
and controlled class. In this research, to validity of the test the researcher is also 
consult to the English teacher of MTs N 1 Karanganyar. 
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2. The Reliability of the Instrument 
Ary (2010: 236) argued that reliability refers to the consistency of the scores 
obtained from a test. Writing test is used in this study. The reliability of writing test in 
this research is measured by computing the mean score from each corrector or tester. 
The score of writing test is the mean score between the first and second rater. 
 
F. Data Analysis Technique 
1. Descriptive Analysis 
The descriptive analysis consists of mean, mode, median, and standard 
deviation. The researcher uses SPSS 16. 
a. Mean 
Mean is adding a list of score then dividing by the number of scores. The steps to 
get the mean score as follows:  
1) Open SPSS program, click variable view. Then, input the property data 
variable. If the process input data has done and correctly you can going to the 
next steps. 
2) Click data view, then input data: pre-test experimental class, post-test 
experimental class, pre-test control class, and post-test control class. 
3) Click Analyze, then choose Descriptive 
Statistics and Descriptives.. 
 
4) This brings up the Descriptives dialog box. Note that the left side of the box 
contains a list of all the variables in our data file. On the right is an area 
45 
 
 
  
labeled variables, where we can select the Variables we would like to use in 
the analysis. 
5) Click the data file that we want to know the mean. Then choose Mean in the 
Descriptives Options box.  
6) Then click continue and Ok. 
b. Mode 
Mode is the value in a set of data which appears most frequently. The steps to get 
the mode are as follows: 
1) Open SPSS program, click variable view. Then, input the property data 
variable. If the process input data has done and correctly you can going to the 
next steps. 
2) Click data view, then input data: pre-test experimental class, post-test 
experimental class, pre-test control class, and post-test control class. 
3) Click Analyze, then Descriptive Statistic 
and Choose frequencies  
 
 
4) Choose the data that we want to know 
the mode in the Variable(s) 
 
5) Then click Statistic, Choose Mode in the 
Frequencies Statistics box.  
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6) Continue, Choose the kind of charts 
that we want to show in the result in the 
Frequencies Charts box. Then click 
Continue and Ok. 
 
c. Median 
Median is the point in a distribution of measures below which 50 percent of the 
cases. The steps as follows: 
1) Open SPSS program, click variable view. Then, input the property data 
variable. If the process input data has done and correctly you can going to the 
next steps. 
2) Click data view, then input data: 
- pre-test experimental class, post-test experimental class 
- pre-test control class, and post-test control class. 
3) Click Analyze, choose Descriptive 
Statistic then Choose frequencies. 
 
 
4) Choose the data that we want to know the 
median. Then click Statistic  
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5) In the Frequencies Statistics box choose 
Median, then click Continue 
 
 
6) Choose the kind of charts that we want to show in the result in the Frequencies 
Charts box. Then click Continue and OK. 
 
d. Standard derivation 
Standard derivation is the square root of variance (Ary, et al., 2010: 117, Best & 
Kahn, 1995: 285) in which the variance is the average of the squared differences 
from the mean. The steps are:  
1) Open SPSS program, click variable view. Then, input the property data 
variable. If the process input data has done and correctly you can going to the 
next steps. 
2) Click data view, then input data: 
- pre-test experimental class, post-test experimental class 
- pre-test control class, and post-test control class. 
3) Click Analyze, then choose Descriptive 
Statistics and Descriptives  
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4) Click the data file that we want to know the 
standard derivation  
 
 
5) Choose Std. Deviation in the Descriptives 
Options box. Then click Continue and Ok. 
 
 
2. Pre-requisite analysis 
a. Normality Test 
Normality test is used to test the sample from the population that is going 
to be analyzed whether both groups have normal distribution or not. Analyzing the 
normality distribution is with Kolmogorov-Smirnov test in SPSS 16. These are the 
following steps to calculate normality test: The researcher uses Shapiro-Wilk, the 
steps of the test follows: 
1) Open SPSS program, click variable view. Then, input the property data 
variable. If the process input data has done and correctly you can going to the 
next steps. 
2) Click data view, then input data of pre-test experimental class, post-test 
experimental class, pre-test control class, and post-test control class. 
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3) Click Analyze then choose Descriptive 
Statistic and Click Explore  
 
4) Then input the data pre-test experimental class, 
post-test experimental class, pre-test control 
class, and post-test control class in the 
Dependent list. Choose Display on Both. 
 
5) Click Plots. Choose Normality plot with 
test in the Explore Plots box. 
 
6) Click Continue. Then OK to finish the 
analysis.  
 
e. Homogeneity Test 
Homogeneity test is used to know whether two groups (experimental and 
control class) that are taken from population have homogeneity or not. Analyzing 
the homogeneity of variance is by using T-test in SPSS 16.  
1) Open SPSS program, click variable view. Then, input the property data 
variable. If the process input data has done and correctly you can going to the 
next steps. 
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2) Click data view, then input data of pre-test experimental class and pre-test 
control class. 
3) Click analyze, then choose Compare 
Means after that click One Way Anova. 
As like the picture beside 
 
4) Then input the data variable into the One 
Way Anova box.  Post-test into box 
dependent list and Result into box factor. 
 
5) Click Options, Choose Homogeneity of 
Variance Test, then click Continue. And 
Ok for finishing the process. 
 
3. T-Test 
The technique that uses in analyzing the data was T-Test of independent 
sample. T-Test for independent formula is used to find the effectiveness of the 
technique. The independent samples T-Test compare the means of two groups. The 
steps are: 
1) Open SPSS program, click variable view. Then, input the property data variable. 
If the process input data has done and correctly you can going to the next steps. 
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2) Click data view, then input data of post-test experimental class and post-test 
control class. 
3) Click Analyze, then choose Compare Means, and 
choose Independent-Samples T-Test… 
 
4) Then transfer the data into independent 
sample t-test, post-test into the Test 
Variable(s) 
 
5) Next, click Define Groups and enter the 
values of the two levels of the independent 
variable. Then Click Continue…  
 
6) Click Options then in the Confidence 
Interval Percentage write 95. The last click 
Continue and Ok to run the analysis.  
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Research Findings 
1. Data Description 
The purpose of this research is to know the effectiveness of Brain-Sketching 
Technique to tech writing skill in descriptive text. This research was conducted at the 
seventh grade students of MTs N 1 Karanganyar in the academic year of 2018/2019. The 
researcher took VII H as experimental group which was taught using Brain-Sketching 
Technique and VII G as the control group which was taught using picture. 
The data which were analyzed in this research was the result of the test. After 
giving to both groups, the researcher gave a test to the students. In this research the 
researcher used same material but the technique used were different, and after treatment 
the researcher gave a test to the students. The scores of the students were compares using 
t-test to prove whether there is any significant difference between the two groups and to 
find which group has higher score. 
After teaching descriptive text writing process was done at two classes that were 
VII H as the experimental class and VII G as the control class, here the result of the 
writing achievement. The researcher got the data from the post-test was given after 
treatment finished. Then, the data are explained in detail. It includes the mean, mode, 
median, standard deviation, and frequency distribution.  
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a. Experimental Group 
The experimental group is a group that was taught by using brain-sketching 
technique. The experimental group consists of 36 students. They have performed the 
test presented by the researcher. The data obtained from pre-test and post-test of 
experimental group. The table below is providing the score of pre-test and post-test in 
teaching writing descriptive text. 
 
Table 4.1 List Pre-Test and Post-Test Scores of Students in Experimental Group. 
No. Initial Pre-Test Post-Test 
1 A 42 74 
2 B 58 76 
3 C 46 72 
4 D 60 74 
5 E 59 78 
6 F 62 79 
7 G 54 74 
8 H 50 78 
9 I 74 82 
10 J 48 74 
11 K 54 75 
12 L 72 80 
13 M 63 84 
14 N 54 72 
15 O 72 82 
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16 P 68 78 
17 Q 74 80 
18 R 65 77 
19 S 58 70 
20 T 64 72 
21 U 56 78 
22 V 54 75 
23 W 46 65 
24 X 48 68 
25 Y 74 82 
26 Z 68 78 
27 Aa 70 82 
28 Bb 53 74 
29 Cc 56 82 
30 Dd 58 80 
31 Ee 60 74 
32 Ff 74 82 
33 Gg 55 78 
34 Hh 72 82 
35 Ii 68 84 
36 Jj 55 74 
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The data presented are the result pre-test and post-test of writing test. It 
concludes the mean, median, mode, and std. deviation, minimum, and maximum. The 
description of the data are described as follows: 
 
Table 4.2 Statistic of the Scores 
 
 
 
 
 
 
 
 
 
From the table above, descriptive analysis of the pre-test data showed that the 
lowest score was 42 and the highest score was 74. The mean was 60.11, the median is 
58.50, the mode is 54 and the standard deviation is 9.186. The frequency distribution 
of the data pretest in experimental group is in the table 4.3 and histogram is presented 
in figure 4.1 
 
 
 Pre-Test Post-Test 
N Valid 36 36 
Missing 0 0 
Mean 60.11 76.92 
Median 58.50 78.00 
Mode 54a 74a 
Std. Deviation 9.186 4.569 
Minimum 42 65 
Maximum 74 84 
Sum 2164 2769 
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Table 4.3 Frequency Distribution of Pre-Test  
in Experimental Group 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 42 1 2.8 2.8 2.8 
46 2 5.6 5.6 8.3 
48 2 5.6 5.6 13.9 
50 1 2.8 2.8 16.7 
53 1 2.8 2.8 19.4 
54 4 11.1 11.1 30.6 
55 2 5.6 5.6 36.1 
56 2 5.6 5.6 41.7 
58 3 8.3 8.3 50.0 
59 1 2.8 2.8 52.8 
60 2 5.6 5.6 58.3 
62 1 2.8 2.8 61.1 
63 1 2.8 2.8 63.9 
64 1 2.8 2.8 66.7 
65 1 2.8 2.8 69.4 
68 3 8.3 8.3 77.8 
70 1 2.8 2.8 80.6 
72 3 8.3 8.3 88.9 
74 4 11.1 11.1 100.0 
Total 36 100.0 100.0  
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Figure 4.1 The Histogram of Frequency Distribution of Pretest Scores in 
Experimental Group. 
 
From the histogram above, it can be seen that the students who has score of 
pre-test 42 is 1 student and it is the lowest score of pretest in experimental class. The 
students who has score 46 are 2 students. The students who have score 48 are 2 
students. The students who have score 48 are 2 students. The students who have score 
50 is 1 student. The students who have score 53 is 1 student. The students who have 
score 54 are 4 students. The students who have score 55 are 2 students. The students 
who have score 56 are 2 students. The students who have score 58 are 3 students. The 
students who have score 59 is 1 student. The students who have score 60 are 2 
students. The students who have score 62 is 1 student. The students who have score 
63 is 1 student. The students who have score 64 is 1 student. The students who have 
score 65 is 1 student. The students who have score 65 is 1 student. The students who 
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have score 68  are 3 students. The students who have score 70 is 1 student. The 
students who have score 72 are 3 students. The students who have score 74 are 4 
students and it is the highest score of pre-test in experimental class. 
From the table 4.2 descriptive analysis of the post-test data showed that the 
lowest score was 65 and the highest score was 84. The mean was 76.92, the median is 
78.00, the mode is 74 and the standard deviation is 4.569. The frequency distribution 
of the data post-test in experimental class in the table 4.4 with histogram presented in 
figure 4.2. 
 
 
 
 
 
 
 
 
 
 
 
 
Table 4.4 Frequency Distribution of Post-Test in Experimental Group 
  
Frequency Percent Valid Percent Cumulative Percent 
Valid 65 
1 2.8 2.8 2.8 
68 1 2.8 2.8 5.6 
70 1 2.8 2.8 8.3 
72 3 8.3 8.3 16.7 
74 7 19.4 19.4 36.1 
75 2 5.6 5.6 41.7 
76 1 2.8 2.8 44.4 
77 1 2.8 2.8 47.2 
78 6 16.7 16.7 63.9 
79 1 2.8 2.8 66.7 
80 3 8.3 8.3 75.0 
82 7 19.4 19.4 94.4 
84 2 5.6 5.6 100.0 
Total 36 100.0 100.0  
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Figure 4.2 The Histogram of Frequency Distribution of Post-Test Scores  
in Experimental Group. 
From the histogram above, it can be seen that the students who has score of 
post-test 65 is 1 student and it is the lowest score of post-test in experimental class. 
The students who has score 68 is 1 student. The students who have score 70 is 1 
student. The students who have score 72 are 3 students. The students who have score 
74 are 7 students. The students who have score 75 are 2 students. The students who 
have score 76 is 1 student. The students who have score 77 is 1 student. The students 
who have score 78 are 6 students. The students who have score 79 is 1 student. The 
students who have score 80 are 3 students. The students who have score 82 are 7 
students. The students who have score 84 are 2 students and it is the highest score of 
post-test in experimental class. 
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b. Control Group 
The control group is class was taught by using picture. The control class is 7G that 
consist of 36 students. They have performed test presented by the researcher. Before 
they did the post-test, they were given pre-test and post-test. The table below is 
providing the score of pre-test and post-test in teaching writing descriptive text of 
control class. 
 
Table 4.5 List Pre-Test and Post-Test Scores of Students in Control Group 
No. Initial Pre-Test Post-Test 
1 A 40 65 
2 B 59 72 
3 C 46 62 
4 D 45 60 
5 E 43 54 
6 F 52 64 
7 G 58 73 
8 H 49 58 
9 I 67 80 
10 J 52 78 
11 K 44 64 
12 L 47 54 
13 M 40 60 
14 N 44 59 
15 O 52 70 
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16 P 45 60 
17 Q 47 59 
18 R 40 56 
19 S 58 70 
20 T 49 54 
21 U 54 75 
22 V 43 60 
23 W 45 59 
24 X 58 78 
25 Y 60 76 
26 Z 40 54 
27 Aa 58 78 
28 Bb 54 78 
29 Cc 46 70 
30 Dd 49 64 
31 Ee 52 74 
32 Ff 48 65 
33 Gg 43 62 
34 Hh 60 78 
35 Ii 45 64 
36 Jj 48 62 
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The data presented are the result pre-test and post-test of writing test. It 
concludes the mean, median, mode, and std. deviation, minimum, and maximum. The 
description of the data are described as follows: 
Table 4.6 Statistic of Score 
 Pre-Test Post-Test 
N Valid 36 36 
Missing 0 0 
Mean 49.44 65.81 
Median 48.00 64.00 
Mode 40a 78 
Std. Deviation 6.851 8.263 
Minimum 40 54 
Maximum 67 80 
Sum 1780 2369 
 
From the table above, descriptive analysis of the pre-test data showed that the 
lowest score was 40 and the highest score was 67. The mean was 49.44, the median is 
48.00, the mode is 40 and the standard deviation is 6.851. The frequency distribution 
of the data pre-test control class in the table 4.7 with histogram presented in figure 4.3 
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Table 4.7 Frequency Distribution of Pre-test in Control Class Group 
 
  
Frequency Percent Valid Percent 
Cumulative 
Percent 
Valid 40 4 11.1 11.1 11.1 
43 
3 8.3 8.3 19.4 
44 2 5.6 5.6 25.0 
45 
4 11.1 11.1 36.1 
46 2 5.6 5.6 41.7 
47 
2 5.6 5.6 47.2 
48 2 5.6 5.6 52.8 
49 
3 8.3 8.3 61.1 
52 4 11.1 11.1 72.2 
54 
2 5.6 5.6 77.8 
58 
4 11.1 11.1 88.9 
59 
1 2.8 2.8 91.7 
60 
2 5.6 5.6 97.2 
67 
1 2.8 2.8 100.0 
Total 36 100.0 100.0  
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Figure 4.3 The Histogram of Frequency Distribution of Pre-test  
in Control Group 
 
From the histogram above, it can be seen that the students who has score of 
pre-test 40 are 4 students and it is the lowest score of pre-test in control class. The 
students who has score 43 are 3 students. The students who have score 44 are 2 
students. The students who have score 45 are 4 students. The students who have score 
46 are 2 students. The students who have score 47 are 2 students. The students who 
have score 48 are 2 students. The students who have score 49 are 3 students. The 
students who have score 52 are 4 students. The students who have score 54 are 2 
students. The students who have score 58 are 4 students. The students who have score 
59 are 1 student. The students who have score 60 are 2 students, the students who 
have score 67 is 1 student and it is the highest score of pre-test in control class. 
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From the table 4.6 descriptive analysis of the post-test showed that the lowest 
score was 54 and the highest score was 80. The mean was 65.81, the median 64.00, 
the mode is 78 and the standard deviation is 8.263. The frequency distribution of the 
data post-test control class is in the table 4.8 with histogram presented in figure 4.4. 
Table 4.8 Frequency Distribution of Post-test in Control Group 
 
  
Frequency Percent Valid Percent Cumulative Percent 
Valid 54 4 11.1 11.1 11.1 
56 
1 2.8 2.8 13.9 
58 
1 2.8 2.8 16.7 
59 
3 8.3 8.3 25.0 
60 
4 11.1 11.1 36.1 
62 
3 8.3 8.3 44.4 
64 
4 11.1 11.1 55.6 
65 
2 5.6 5.6 61.1 
70 
3 8.3 8.3 69.4 
72 
1 2.8 2.8 72.2 
73 
1 2.8 2.8 75.0 
74 
1 2.8 2.8 77.8 
75 
1 2.8 2.8 80.6 
76 
1 2.8 2.8 83.3 
78 
5 13.9 13.9 97.2 
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80 
1 2.8 2.8 100.0 
Total 
36 100.0 100.0 
 
 
 
 
 
 
 
 
 
 
Figure 4.4 The Histogram of Frequency Distribution of Post-test in Control Group 
 
From the histogram above, it can be seen that the students who has score of 
post-test 54 are 4 students and it is the lowest score of pre-test in control class. The 
students who has score 56 is 1 student. The students who have score 58 is 1 student. 
The students who have score 59 are 3 students. The students who have score 60 are 4 
students. The students who have score 62 are 3 students. The students who have score 
64 are 4 students. The students who have score 65 are 2 students. The students who 
have score 70 are 3 students. The students who have score 72 is 1 student. The 
students who have score 73 is 1 student. The students who have score 74 is 1 student. 
The students who have score 75 is 1 student, the students who have score 76 is 1 
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student. The student who have score 78 are 5 students. The students who have score 
80 is 1 student and it is the highest score of pre-test in control class. 
2. Pre-Requisite Test 
The normality test is know that the sample is normal distribution and the 
homogeneity test is to know that the data are homogenous. Each test is presented in the 
following section: 
a. Normality Test 
Normality is test used to test the sample from the population whether they 
have normal distribution or not. In this research, the researcher used Shapiro-Wilk for 
the normality. The sample are called has a normality distribution if Sig. value > 0.05, 
so the data is normal distribution, and if Sig. value < 0.05, so the data is not in normal 
distribution. 
Table 4.9 Tests of Normality 
 
Kolmogorov-Smirnova Shapiro-Wilk 
 
Statistic Df Sig. Statistic df Sig. 
PRE-TEST EXPERIMENTAL  .110 36 .200* .950 36 .105 
POST-TEST EXPERIMENTAL .121 36 .199 .951 36 .111 
PRE-TEST CONTROL .137 36 .085 .938 36 .044 
POST-TEST CONTROL .150 36 .040 .918 36 .011 
a. Lilliefors Significance Correction    
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The explanation of the table above as follows: 
1) The result criteria of normality test were Ha accepted if Sig. value > 0.05. The 
result of the data pre-test on experimental class showed that the Sig. is 0.200. 
While the result of post-test in experimental class was 0.199. It means that both 
pre-test and post-test of experimental class were normal distribution because Sig. 
> 0.05.    
2) The result criteria of normality test were Ha accepted if Sig. value > 0.05. The 
result of the data pre-test in control class showed that the Sig. is 0.085. While the 
result of post-test in control class was 0.040. It means that both pre-test and post-
test of control class were normal distribution because Sig. > 0.05. 
 
b. Homogeneity Test 
Homogeneity test is used to know whether the two sample of experimental 
and control class are homogeneous or not. The result of the data is as follows: 
 
Table 4.10 Table of Homogeneity of Variances 
Levene Statistic df1 df2 Sig. 
3.939 1 70 .051 
 
To determining the homogeny distribution with criteria, if Sig. value > 0.05, 
so the data is homogeneous distribution. The result showed that the significant of 
variable from the score of pre-test in experimental and control class is 0.051 > 0,05. It 
means that the result was homogeneous because Sig. value > 0.05. 
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3. Hypothesis Test 
The hypothesis test can be done after normality and homogeneity test are fulfilled. 
The researcher used independent sample T-test in SPSS for hypothesis test. Independent 
sample T-test is aimed to know the effectiveness of using brain-sketching technique to 
teach writing descriptive text. The result of independent sample T-test can be seen, as 
follows: 
 
 
 
 
 
 
 
 
 
 
 
 
 
The result of computation (t-test) states that Sig.(2-tailed) is 0.000 and the level of 
significance 0.05. The result provides that Sig.(2-tailed) < 0.05. So, the alternative 
hypothesis (Ha) is accepted and the null hypothesis (Ho) is rejected. It means that there is 
Table 4.11 Independent Sample Test 
 Levene's Test 
for Equality of 
Variances 
t-test for Equality of Means 
F Sig. t Df Sig. 
(2-
tailed) 
Mean 
Differe
nce 
Std. 
Error 
Differ
ence 
95% Confidence 
Interval of the 
Difference 
Lower Upper 
P 
O 
S 
T 
Equal 
variances 
assumed 
18.813 .051 7.061 70 .000 11.111 1.574 7.972 14.250 
Equal 
variances 
not 
assumed 
  
7.061 54.575 .000 11.111 1.574 7.957 14.265 
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an effectiveness of brain-sketching technique to teach writing descriptive text for the 
seventh grade students of MTs N 1 Karanganyar. 
 
B. Discussion  
The result of the research and the hypothesis test shows that the problem statement is 
fulfilled. The result of the research generally means that: the result of the hypothesis test 
shows that there is effectiveness of brain-sketching technique to teaching writing skill in 
descriptive text. It can be proved from the result of Sig.(2-tailed) 0.000 that is lower than 
0.05. The students’ score from experimental class were different from those who were in the 
control class. Based on the post-test, the lowest score in experimental is 65, while in the 
control class is 54. Then, the highest score in the experimental class is 84, while in the 
control class is 80. The mean score of the both group are also different. The result of analysis 
shows that the mean score of the students who were taught using brain-sketching (76.92) is 
higher than those who are taught using picture (65.81). It means that the students who were 
taught using brain-sketching have better achievement than those who were taught using 
picture. 
Based on the teaching and learning process in the classroom, teaching writing 
descriptive text using brain sketching made the students more interested than using picture. 
Teaching writing descriptive text using brain-sketching gives opportunities for students to 
increase their writing skill which activities make them active in teaching and learning 
process. The researcher chosen the theme and asked the students to draw and make a sketch 
based on the theme. After the students finished their sketch, the researcher asked the students 
to make a descriptive text based on their sketch that the researcher gave theme. 
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By using brain-sketching, the student will know which part they should write first. 
Teaching writing descriptive text by using brain sketching can support students to be more 
interests, motivated and can stimulate the creativity thinking. The students can be more 
active in teaching and learning process. Teaching and learning process in the classroom also 
more various. They will feel something new and different from what they usually get in their 
class before. According to Zurita, et all in Purnamasari (2012:6) argue that there are three 
functions of sketching in writing, they are: (1) Sketches make it easier to explain a technical 
point. (2) Sketch is seen as essential to creativity in design place, object and people. 
Sketch provides a means to store design ideas, so that they can be revisited at a later 
point in time. The teaching process in the classroom needs appropriate technique to teach the 
students. Technique are tools, which have important function to support the teaching learning 
process in the classroom and help the teacher to transfer the knowledge to the students. 
Therefore, the teacher must choose appropriate technique, so the students will enjoy the 
lesson. Based on the result of this research, there is an effectiveness of brain-sketching 
technique to teach writing descriptive text at the seventh grade students of MTs N 1 
Karanganyar in the academic year of 2018/2019. 
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CHAPTER V 
CONCLUSION, IMPLICATION, AND RECOMMENDATION 
 
A. Conclusion 
The objective of this study is to know whether the use of brain sketching 
technique is effective or not in teaching writing descriptive text at the seventh grade 
students of MTs N 1 Karanganyar. In order to gain the objectives of the study, the 
researcher conducted an experimental research. After conducting the research, the 
researcher found out the result. After analyzing the data, the researcher gets the result 
of the analysis. The result showed that the Sig.(2-tailed) score is 0.000 with the level 
significance of 0.05. It can be seen that Sig.(2-tailed) score is lower than 0.05. It 
means there is significant difference in teaching writing descriptive text between the 
students who were taught by brain-sketching technique and those were taught by 
picture. Another result of the data analysis are the mean score difference of post-test 
of the experimental class and the control class. The mean score of the experimental 
class is 76.92 and the mean score of the control class is 65.81. It means the mean 
score of experimental class is higher than the mean score of the control class. It 
proved that teaching writing descriptive text using brain-sketching technique is more 
effective. 
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B. Implication 
The result of the research shows that brain-sketching technique can give good 
achievement in writing skill than the achievement from using picture. It means that 
brain-sketching technique is appropriate to be applied in writing descriptive text for 
students in MTs N 1 Karanganyar especially in the seventh grade students in the 
academic year of 2018/2019. The students are more active in learning process by 
using brain-sketching technique. The conclusion has some implication as follows: 
1. Teaching writing descriptive text using brain-sketching can be applied to the 
students of junior high school especially for the seventh grade students. 
2. Teaching using brain-sketching technique makes the students more active. It can 
motivate students to express their ideas in written. 
C. Recommendation 
Based on the conclusion above, the researcher gives some suggestion as follows: 
a. For the teachers 
Teaching English is difficult, so to make the students interested in this subject, the 
teacher should use various techniques in teaching writing. Teacher can use 
appropriate technique and media based on the situation. The suitable choice of 
teaching technique and media can make teaching learning process run well. 
b. For the students  
The students should be active in teaching learning process and do more practice in 
writing. The students have to improve their competence in writing and be 
confidence to making sentences and paragraphs in writing. The students have to 
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be brave whenever they meet difficulties, asks the teacher to help them solving 
the problem. 
c. For the researcher 
The result of this research can be used as an additional reference for a similar 
research with different variable. Other researcher can develop with their material 
which is suitable for the teaching learning process of English lesson.    
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APPENDIX 1 
LIST NAME OF STUDENTS 
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List Name of Students in Experimental Class VII H 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
No. Name Initial 
1 Adlan Koiril S.A A 
2 Agung Santoso B 
3 Anisa Nur A C 
4 Anisya Ocatviana R D 
5 Annisa Zahrotu F.A E 
6 Aulia Zahra A F 
7 Ayu Umairoh G 
8 Cheisya Putri A H 
9 Cinta Husnadzan D I 
10 Ciumy Lara Masayu J 
11 Clara Intan Nabila K 
12 Dinar Aulia Rifky L 
13 Dini Dwiyanti M 
14 Dio Mandala P N  
15 Farel Indra P O 
16 Galuh Aditya P.R P 
17 Hafidz Iqbal N Q 
18 Kurnia Dwi Riyanti R 
19 Lovi Ramadhani S 
20 M. Fadlan Mutaqin T 
21 Muhammad Raehan S U 
22 M. Abid A.R V 
23 M. Arif Arfian W 
24 M. Ilham R X 
25 M. Ridwan An-nida Y 
26 Rahmat Fearry K Z 
27 Rizki Yusuf B Aa 
28 Ruman Amara Z Bb 
29 Sarif Zakar A Cc 
30 Saskia Ika P Dd 
31 Septieara Saika P Ee 
32 Syarifah Isna N Ff 
33 Tiara Novitasari Gg 
34 Tias Aprillia Hh 
35 Vicki Nur H Ii 
36 Zahra Indah A.P Jj 
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List Name of Students in Control Class VII G 
No.  Name Initial 
1 Al Fath D.R A 
2 Amanda Zahra A B  
3 Anisah H.F.M C  
4 Anyndia Az Zahra D 
5 Bagas V.A.P E  
6 Chelsi Alifia K F  
7 Devita Ananda I.S G 
8 Dina Setiana Pratiwi H 
9 Eka Adinda Putri N I 
10 Faris Fahmi R J 
11 Fatiha Krishna M K 
12 Fatiha Nur Lili A L 
13 Hasna Nadhifah A M 
14 Hasna Nafisa A N 
15 Ilham I.H O 
16 Lidya Puspa A P  
17 Lu'lu'ah Kiromin B Q 
18 M. Daffa Ardhana P R 
19 Marsha Zalsabila S 
20 Mauludya Isna A T 
21 Mayleni Marfu'ah U 
22 M. Aldo Putra V 
23 M. Ikhsan Rifa'i W 
24 M. Saktiawan I X 
25 Nabila Zahra Y 
26 Nabila Naura S Z  
27 Naila Zata Dini A Aa 
28 Nanda Afrida N.F Bb 
29 Nasella A.P Cc 
30 Putri Fathonah Dd 
31 Raihana Dzatul A Ee 
32 Rayi Lintang As A.W Ff 
33 Revada N Gg 
34 Rifa'i Yoga E.P  Hh 
35 Salsabila Nur D.L Ii 
36 Zaifa Novitaningrum Jj 
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LESSON PLAN 
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PRE-TEST of Experimental Class 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Satuan Pendidikan : MTs N 1 Karanganyar  
Mata Pelajaran  : Pendidikan Bahasa Inggris  
Kelas / Semester  : VII / genap  
Materi Pokok   : Descriptive Text  
Alokasi Waktu  : 1 Pertemuan 
A. Kompetensi Inti  
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya.  
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa 
ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena 
dan kejadian tampak mata.  
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, 
membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang 
dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori. 
B. Kompetensi Dasar  
3.1 Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari deskriptif teks, bentuk 
benda, warna benda, dan analisis dari benda, sesuai dengan konteks penggunaannya.  
4.1 Menyusun teks deskriptif lisan dan tulis sederhana tentang tempat wisata, tempat tinggal, 
dan nama-nama benda dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks.  
C. Indikator Pencapaian Kompetensi  
1. Menyebutkan generic structure pada descriptive teks. 
2. Membuat kalimat present tense yang benar pada descriptive teks.  
3. Menentukan ciri kebahasaan teks deskriptif.  
4. Menyebutkan ciri-ciri benda di sekitarnya.  
5. Membuat descriptive teks. 
D. Tujuan penbelajaran 
1. Setelah mengikuti pembelajaran siwa dapat menyebutkan generic structure pada 
descriptive teks.  
2. Setelah mengikuti pembelajaran siwa dapat membuat kalimat present tense yang benar 
pada descriptive teks. 
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3. Setelah mengikuti pembelajaran siwa dapat menentukan ciri kebahasaan teks deskriptif.  
4. Setelah mengikuti pembelajaran siwa dapat menyebutkan ciri-ciri benda di sekitarnya.  
5. Setelah mengikuti pembelajaran siwa dapat embuat descriptive teks. 
E. MATERI PELAJARAN 
Pre-Test about Descriptive text 
F. METODE/MEDIA BELAJAR 
Teknik : Brain Sketching Technique 
G. Sumber dan Media belajar  
Sumber : Internet  
Media : Worksheet 
H. Kegiatan Pembelajaran  
 
Kegiatan Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan  Guru masuk ke kelas dan langsung 
menyapa menggunakan bahasa Inggris 
agar English Environment dapat langsung 
tercipta di pertemuan pertama. 
 Guru dapat menggunakan kaliamat “Good 
morning, students”.  
 Pastikan peserta didik merespon dengan 
menjawab kembali “Good morning, 
Teacher/ Sir/Mam”.  
 Jika peserta didik belum merespon, jangan 
dulu melanjutkan pelajaran.  
 Jika memungkinkan, guru dapat 
bertanyake beberapa anak secara 
individual untukmemastikan bahwa 
peserta didik dapat merespon perkataan 
guru.  
10 menit 
Inti   Meminta siswa untuk mengerjakan pre-
test secara individu, tanpa 
membuka/melihat buku. 
 
60 menit 
Penutup  Setelah mengikuti kegiatan pembelajaran 
pada pertemuan ini, peserta didik ditanya 
bagaimana perasaan mereka (REFLEKSI). 
 Guru memberikan pertanyaan untuk 
mengetahui apakah siswa sudah memahami 
10 menit  
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topik yang telah diajarkan.  
 Siswa diminta membuat kesimpulan 
pembelajaran pada pertemuan ini.  
 Siswa diberi tugas untuk pelajaran 
mendatang.  
I. Penelaian 
1. Teknik Penilaian : tes tertulis dan lembar pengamatan sikap & ketrampilan.  
2. Prosedur Penilaian : 
No Aspek yang dinilai Teknik Penilaian Waktu Penilaian 
1. Sikap:  
a. Terlibat aktif dalam 
pembelajaran tentang 
teks deskripsi 
b. Bekerjasama dalam 
kegiatan kelompok.  
c. Toleran terhadap proses 
pemecahan masalah 
yang berbeda dan kreatif.  
Pengamatan  Selama pembelajaran 
dan saat diskusi  
2. Pengetahuan: 
a. Menjelaskan kembali 
pemaparan teks 
deskripsi secara tepat, 
sistematis.  
b. Menyatakan kembali 
pemaparan teks 
deskripsi secara tepat 
dan kreatif 
Pengamatan dan 
tes  
Penyelesaian tugas 
individu dan kelompok  
3. Keterampilan: 
Terampil menggunakan 
pemaparan teks deskripsi 
dalam kehidupan sehari-hari. 
Pengamatan  Penyelesaian tugas (baik 
individu maupun 
kelompok) dan saat 
diskusi  
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3. Rubik Penilaian Essay 
No. Categories Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Grammar 25 
5. Mechanics 5 
Total  100 
 
 
Karanganyar,  Mei 2019 
Mengetahui, 
Guru Mata Pelajaran      Peneliti 
 
 
 
Mar’athus Sa’adah      Heftin Agustina 
NIP.        NIM. 143221313 
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Lampiran 
No. Kompetensi Dasar Indikator  Soal 
1. 3.1 Memahami fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan dari 
deskriptif teks, 
bentuk benda, 
warna benda, dan 
analisis dari benda, 
sesuai dengan 
konteks 
penggunaannya.  
4.2 Menyusun teks 
deskriptif lisan dan 
tulis sederhana 
tentang tempat 
wisata, tempat 
tinggal, dan nama-
nama benda 
dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks.  
 
5.Membuat descriptive 
teks 
 
Writing Task Instruction 
Pre Test Experimental Class 
The instruction for the writing test is: 
1. Please make a descriptive text 
with paragraph which consists of 
5-10 sentences and the theme is 
“my school”! 
2. Make a descriptive text with 
paragraph of identification and 
description. 
3. Work individually. 
4. Your essay will be evaluated 
based on the content, 
organization, vocabulary, 
language use or grammar, and 
mechanics! 
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Treatment of Experimental Class 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Satuan Pendidikan : MTs N 1 Karanganyar  
Mata Pelajaran  : Pendidikan Bahasa Inggris  
Kelas / Semester  : VII / genap  
Materi Pokok   : Descriptive Text  
Alokasi Waktu  : 4 x Pertemuan 
A. Kompetensi Inti  
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya.  
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa 
ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena 
dan kejadian tampak mata.  
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, 
membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang 
dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori. 
B. Kompetensi Dasar  
3.1 Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari deskriptif teks, bentuk 
benda, warna benda, dan analisis dari benda, sesuai dengan konteks penggunaannya.  
4.3 Menyusun teks deskriptif lisan dan tulis sederhana tentang tempat wisata, tempat tinggal 
,dan nama-nama benda dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks.  
C. Indikator Pencapaian Kompetensi  
1. Menyebutkan generic structure pada descriptive teks  
2. Membuat kalimat present tense yang benar pada descriptive teks  
3. Menentukan ciri kebahasaan teks deskriptif.  
4. Menyebutkan ciri-ciri benda di sekitarnya  
5. Membuat descriptive teks 
D. Tujuan penbelajaran 
1. Setelah mengikuti pembelajaran siwa dapat menyebutkan generic structure pada 
descriptive teks  
2. Setelah mengikuti pembelajaran siwa dapat membuat kalimat present tense yang benar 
pada descriptive teks 
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3. Setelah mengikuti pembelajaran siwa dapat menentukan ciri kebahasaan teks deskriptif.  
4. Setelah mengikuti pembelajaran siwa dapat menyebutkan ciri-ciri benda di sekitarnya.  
5. Setelah mengikuti pembelajaran siwa dapat embuat descriptive teks. 
E. MATERI PELAJARAN 
Descriptive text 
Descriptive text is a kind of text with a purpose to give information. The context of this kind 
of text is description of particular thing, animal, person, or others. 
The Generic Structure of Descriptive Text 
- Identification: Introducing where or who is the subject is being described. 
- Description: Describes parts, qualities, and the characteristic of the person, place, or thing 
to be described. 
Grammatical feature 
- Focus on Specific Participant 
- Adjective 
- The Use of simple present tense 
F. METODE PEMBELAJARAN 
Teknik : Brain Sketching Technique 
G. SUMBER DAN MEDIA BELAJAR  
Sumber : Internet 
Media : Penjelasan guru, whiteboard, boardmarket, worksheet. 
H. Kegiatan Pembelajaran  
Pertemuan 1&2 
Kegiatan Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan  Guru masuk ke kelas dan langsung 
menyapa menggunakan bahasa Inggris  
agar English Environment dapat langsung 
tercipta di pertemuan pertama. 
 Guru dapat menggunakan kaliamat “Good 
morning, students”.  
 Pastikan peserta didik merespon dengan 
menjawab kembali “Good morning, 
Teacher/ Sir/Mam”.  
 Jika peserta didik belum merespon, jangan 
dulu melanjutkan pelajaran.  
 Jika memungkinkan, guru dapat 
bertanyake beberapa anak secara 
individual untukmemastikan bahwa 
peserta didik dapat merespon perkataan 
10 menit 
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guru.  
Inti Mengamati 
 Siswa memperhatikan / menonton 
beberapa contoh text tentang 
penggambaran binatang  
 Siswa menirukan contoh secara 
terbimbing. 
 Siswa belajar menemukan gagasan pokok, 
informasi rinci dan informasi tertentu dari 
teks  
Menanya  
 Dengan bimbingan dan arahan guru, siswa 
mempertanyakan antara lain perbedaan 
antar berbagai teks deskripsi yang ada 
dalam bahasa Inggris, perbedaan teks 
dalam bahasa Inggris dengan yang ada 
dalam bahasa Indonesia  
 Siswa mempertanyakan gagasan pokok, 
informasi rinci dan informasi tertentu dari 
teks deskriptif  
Mengumpulkan informasi  
 Siswa membacakan teks deskriptif lain 
dari berbagai sumber dengan pengucapan, 
tekanan kata dan intonasi yang tepat  
 Siswa berpasangan menemukan gagasan 
pokok, informasi rinci dan informasi 
tertentu serta fungsi sosial dari teks 
deskripsi yang dibaca/didengar.  
 Siswa menyunting teks deskripsi yang 
diberikan guru dari segi struktur dan 
kebahasaan  
Mengasosiasi  
 Dalam kerja kelompok terbimbing siswa 
menganalisis dengan membandingkan 
berbagai teks yang menggambarkan 
binatang dengan fokus pada struktur teks, 
dan unsur kebahasaan.  
 Siswa mengelompokkan teks deskripsi 
sesuai dengan fungsi sosialnya.  
60 menit 
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 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang setiap yang 
dia sampaikan dalam kerja kelompok.  
Mengkomunikasikan  
 Berkelompok, siswa menyusun teks 
deskripsi tentang binatang sesuai dengan 
fungsi sosial tujuan, struktur dan unsur 
kebahasaannya 
 Siswa menyunting deskripsi yang dibuat 
teman. 
 Siswa menyampaikan deskripsinya 
didepan guru dan teman dan 
mempublikasikannya di mading.  
 Siswa membuat deskripsi tentang orang, 
binatang yang mereka sukai.  
Penutup  Setelah mengikuti kegiatan pembelajaran 
pada pertemuan ini, peserta didik ditanya 
bagaimana perasaan mereka (REFLEKSI). 
 Guru memberikan pertanyaan untuk 
mengetahui apakah siswa sudah memahami 
topik yang telah diajarkan.  
 Siswa diminta membuat kesimpulan 
pembelajaran pada pertemuan ini.  
 Siswa diberi tugas untuk pelajaran 
mendatang.  
10 menit  
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Pertemuan 3 dan 4 
Kegiatan Deskripsi Kegiatan Alokasi Waktu 
Pendahuluan  Guru masuk ke kelas dan langsung 
menyapa menggunakan bahasa Inggris 
agar English Environment dapat 
langsung tercipta di pertemuan 
pertama. 
 Guru dapat menggunakan kaliamat 
“Good morning, students”.  
 Pastikan peserta didik merespon 
dengan menjawab kembali “Good 
morning, Teacher/ Sir/Mam”.  
 Jika peserta didik belum merespon, 
jangan dulu melanjutkan pelajaran.  
 Jika memungkinkan, guru dapat 
bertanyake beberapa anak secara 
individual untukmemastikan bahwa 
peserta didik dapat merespon perkataan 
guru. 
10 menit 
Inti  Mengamati  
 Siswa memperhatikan / menonton 
beberapa contoh video tentang 
penggambaran orang  
 Siswa menirukan contoh secara 
terbimbing. 
 Siswa belajar menemukan gagasan 
pokok, informasi rinci dan informasi 
tertentu dari teks  
Menanya 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks deskripsi 
yang ada dalam bahasa Inggris, 
perbedaan teks dalam bahasa Inggris 
dengan yang ada dalam bahasa Indonesia 
 Siswa mempertanyakan gagasan pokok, 
informasi rinci dan informasi tertentu 
dari teks deskriptif  
 
60 menit  
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Mengumpulkan informasi  
 Siswa membacakan teks deskriptif lain 
dari berbagai sumber dengan 
pengucapan, tekanan kata dan intonasi 
yang tepat 
 Siswa berpasangan menemukan gagasan 
pokok, informasi rinci dan informasi 
tertentu serta fungsi sosial dari teks 
deskripsi yang dibaca/didengar.  
 Siswa menyunting teks deskripsi yang 
diberikan guru dari segi struktur dan 
kebahasaan  
Mengasosiasi  
 Dalam kerja kelompok terbimbing siswa 
menganalisis dengan membandingkan 
berbagai teks yang menggambarkan 
binatang dengan fokus pada struktur teks, 
dan unsur kebahasaan.  
 Siswa mengelompokkan teks deskripsi 
sesuai dengan fungsi sosialnya.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang setiap yang 
dia sampaikan dalam kerja kelompok.  
Mengkomunikasikan  
 Berkelompok, siswa menyusun teks 
deskripsi tentang orang sesuai dengan 
fungsi sosial tujuan, struktur dan unsur 
kebahasaannya 
 Siswa menyunting deskripsi yang dibuat 
teman.  
 Siswa menyampaikan deskripsinya 
didepan guru dan teman dan 
mempublikasikannya di mading.  
 Siswa membuat deskripsi tentang orang 
yang mereka sukai.  
Penutup   Setelah mengikuti kegiatan pembelajaran 
pada pertemuan ini, peserta didik ditanya 
bagaimana perasaan mereka 
(REFLEKSI). 
 Guru memberikan pertanyaan untuk 
mengetahui apakah siswa sudah 
10 menit  
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memahami topik yang telah diajarkan.  
 Siswa diminta membuat kesimpulan 
pembelajaran pada pertemuan ini.  
 Siswa diberi tugas untuk pelajaran 
mendatang.  
 
Karanganyar,  Mei 2019 
Mengetahui, 
Guru Mata Pelajaran        Peneliti 
 
 
 
Mar’athus Sa’adah        Heftin Agustina 
NIP.         NIM. 143221313 
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Lampiran  
Descriptive text 
 Descriptive text is a kind of text with a purpose to give information. The context of this 
kind of text is description of particular thing, animal, person, or others. 
The Generic Structure of Descriptive Text: 
 Identification: Introducing where or who is the subject is being described. 
 Description: Describes parts, qualities, and the characteristic of the person, place, or thing to 
be described. 
Grammatical feature: 
 Focus on Specific Participant 
 Adjectives : 
beautifull, handsome, smooth, green, blue. 
 The Use of simple present tense :  
S + V1 
Example: 
Borobudur Temple 
 Borobudur is a budiest temple. It was buil tin the ninth century  under Sailendra Dynansty 
of ancient Mataram Kingdom. 
 Borobudur is well known all over the world. Its contruction is influenced by the Gupta 
architecture of India. The temple is constructed on a hill 46 meter high and consist of eight 
step like stone terrace. 
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POST-TEST of Experimental Class 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Satuan Pendidikan : MTs N 1 Karanganyar  
Mata Pelajaran  : Pendidikan Bahasa Inggris  
Kelas / Semester  : VII / genap  
Materi Pokok   : Descriptive Text  
Alokasi Waktu  : 1 Pertemuan 
A. Kompetensi Inti  
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya.  
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa 
ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena 
dan kejadian tampak mata.  
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, 
membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang 
dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori. 
B. Kompetensi Dasar  
3.2 Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari deskriptif teks, bentuk 
benda, warna benda, dan analisis dari benda, sesuai dengan konteks penggunaannya.  
4.4 Menyusun teks deskriptif lisan dan tulis sederhana tentang tempat wisata, tempat tinggal, 
dan nama-nama benda dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks.  
C. Indikator Pencapaian Kompetensi  
1. Menyebutkan generic structure pada descriptive teks. 
2. Membuat kalimat present tense yang benar pada descriptive teks.  
3. Menentukan ciri kebahasaan teks deskriptif.  
4. Menyebutkan ciri-ciri benda di sekitarnya.  
5. Membuat descriptive teks. 
D. Tujuan penbelajaran 
1. Setelah mengikuti pembelajaran siwa dapat menyebutkan generic structure pada 
descriptive teks.  
2. Setelah mengikuti pembelajaran siwa dapat membuat kalimat present tense yang benar 
pada descriptive teks. 
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3. Setelah mengikuti pembelajaran siwa dapat menentukan ciri kebahasaan teks deskriptif.  
4. Setelah mengikuti pembelajaran siwa dapat menyebutkan ciri-ciri benda di sekitarnya.  
5. Setelah mengikuti pembelajaran siwa dapat embuat descriptive teks. 
E. MATERI PELAJARAN 
Post-Test about Descriptive text 
F. METODE/MEDIA BELAJAR 
Teknik : Brain Sketching Technique 
G. Sumber dan Media belajar  
Sumber : Internet  
Media : Worksheet 
H. Kegiatan Pembelajaran  
 
Kegiatan Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan  Guru masuk ke kelas dan langsung 
menyapa menggunakan bahasa Inggris 
agar English Environment dapat langsung 
tercipta di pertemuan pertama. 
 Guru dapat menggunakan kaliamat “Good 
morning, students”.  
 Pastikan peserta didik merespon dengan 
menjawab kembali “Good morning, 
Teacher/ Sir/Mam”.  
 Jika peserta didik belum merespon, jangan 
dulu melanjutkan pelajaran.  
 Jika memungkinkan, guru dapat 
bertanyake beberapa anak secara 
individual untukmemastikan bahwa 
peserta didik dapat merespon perkataan 
guru.  
10 menit 
Inti   Meminta siswa untuk mengerjakan post-
test secara individu, tanpa 
membuka/melihat buku. 
60 menit 
Penutup  Setelah mengikuti kegiatan pembelajaran 
pada pertemuan ini, peserta didik ditanya 
bagaimana perasaan mereka (REFLEKSI). 
 Guru memberikan pertanyaan untuk 
mengetahui apakah siswa sudah memahami 
topik yang telah diajarkan.  
11 menit  
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 Siswa diminta membuat kesimpulan 
pembelajaran pada pertemuan ini.  
 Siswa diberi tugas untuk pelajaran 
mendatang.  
I. Penelaian 
1. Teknik Penilaian : tes tertulis dan lembar pengamatan sikap & ketrampilan.  
2. Prosedur Penilaian : 
No Aspek yang dinilai Teknik Penilaian Waktu Penilaian 
1. Sikap:  
a. Terlibat aktif dalam 
pembelajaran tentang teks 
deskripsi 
b. Bekerjasama dalam 
kegiatan kelompok.  
c. Toleran terhadap proses 
pemecahan masalah yang 
berbeda dan kreatif.  
Pengamatan  Selama pembelajaran 
dan saat diskusi  
2. Pengetahuan: 
a. Menjelaskan kembali 
pemaparan teks deskripsi 
secara tepat, sistematis.  
b. Menyatakan kembali 
pemaparan teks deskripsi 
secara tepat dan kreatif 
Pengamatan dan 
tes  
Penyelesaian tugas 
individu dan kelompok  
3. Keterampilan: 
Terampil menggunakan 
pemaparan teks deskripsi 
dalam kehidupan sehari-hari. 
Pengamatan  Penyelesaian tugas (baik 
individu maupun 
kelompok) dan saat 
diskusi  
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3. Rubik Penilaian Essay 
No. Categories Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Grammar 25 
5. Mechanics 5 
Total  100 
 
 
 
Karanganyar,  Mei 2019 
Mengetahui, 
Guru Mata Pelajaran      Peneliti 
 
 
 
Mar’athus Sa’adah      Heftin Agustina 
NIP.        NIM. 143221313 
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Lampiran 
No. Kompetensi Dasar Indikator  Soal 
1. a. Memahami fungsi 
sosial, struktur 
teks, dan unsur 
kebahasaan dari 
deskriptif teks, 
bentuk benda, 
warna benda, dan 
analisis dari 
benda, sesuai 
dengan konteks 
penggunaannya.  
4.5 Menyusun teks 
deskriptif lisan 
dan tulis 
sederhana tentang 
tempat wisata, 
tempat tinggal, 
dan nama-nama 
benda dengan 
memperhatikan 
fungsi sosial, 
struktur teks, dan 
unsur kebahasaan 
yang benar dan 
sesuai konteks.  
 
5.Membuat descriptive 
teks 
 
Writing Task Instruction 
Post-Test Experimental Class 
 
1. Make a sketch that you want and 
take some notes of your sketches. 
Collect as much information as 
possible about your picture. Write 
them in the table provided. 
Sketches 
Location 
/ Part 
Characteristic 
   
 
 
 
 
 
2. Write a descriptive text using the 
information you have gathered 
which consists 8-16 sentences. 
Title  
Identification  
 
 
Description   
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PRE-TEST of Control Class 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Satuan Pendidikan : MTs N 1 Karanganyar  
Mata Pelajaran  : Pendidikan Bahasa Inggris  
Kelas / Semester  : VII / genap  
Materi Pokok   : Descriptive Text  
Alokasi Waktu  : 1 Pertemuan 
A. Kompetensi Inti  
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya.  
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa 
ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena 
dan kejadian tampak mata.  
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, 
membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang 
dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori. 
B. Kompetensi Dasar  
3.2 Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari deskriptif teks, 
bentuk benda, warna benda, dan analisis dari benda, sesuai dengan konteks 
penggunaannya.  
4.6 Menyusun teks deskriptif lisan dan tulis sederhana tentang tempat wisata, tempat tinggal, 
dan nama-nama benda dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks.  
C. Indikator Pencapaian Kompetensi  
1. Menyebutkan generic structure pada descriptive teks  
2. Membuat kalimat present tense yang benar pada descriptive teks  
3. Menentukan ciri kebahasaan teks deskriptif.  
4. Menyebutkan ciri-ciri benda di sekitarnya  
5. Membuat descriptive teks 
D. Tujuan penbelajaran 
1. Setelah mengikuti pembelajaran siwa dapat menyebutkan generic structure pada 
descriptive teks  
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2. Setelah mengikuti pembelajaran siwa dapat membuat kalimat present tense yang benar 
pada descriptive teks 
3. Setelah mengikuti pembelajaran siwa dapat menentukan ciri kebahasaan teks deskriptif.  
4. Setelah mengikuti pembelajaran siwa dapat menyebutkan ciri-ciri benda di sekitarnya.  
5. Setelah mengikuti pembelajaran siwa dapat embuat descriptive teks. 
E. MATERI PELAJARAN 
Pre-Test about Descrpitive text 
F. METODE/MEDIA BELAJAR 
Media : Picture Series 
G. Sumber dan Media belajar 
Sumber :  
 http://www.kursusmudahbahasainggris.com/2013/09/pengertian-tujuan-struktur-ciri-
dan.html 
Media : Worksheet 
 
H. Kegiatan Pembelajaran  
 
Kegiatan Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan  Guru masuk ke kelas dan langsung 
menyapa menggunakan bahasa Inggris  
agar English Environment dapat langsung 
tercipta di pertemuan pertama. 
 Guru dapat menggunakan kaliamat “Good 
morning, students”.  
 Pastikan peserta didik merespon dengan 
menjawab kembali “Good morning, 
Teacher/ Sir/Mam”.  
 Jika peserta didik belum merespon, jangan 
dulu melanjutkan pelajaran.  
 Jika memungkinkan, guru dapat 
bertanyake beberapa anak secara 
individual untukmemastikan bahwa 
peserta didik dapat merespon perkataan 
guru.  
10 menit 
Inti   Meminta siswa untuk mengerjakan pre-
test secara individu, tanpa 
membuka/melihat buku. 
 
60 menit 
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Penutup  Setelah mengikuti kegiatan pembelajaran 
pada pertemuan ini, peserta didik ditanya 
bagaimana perasaan mereka (REFLEKSI). 
 Guru memberikan pertanyaan untuk 
mengetahui apakah siswa sudah memahami 
topik yang telah diajarkan.  
 Siswa diminta membuat kesimpulan 
pembelajaran pada pertemuan ini.  
 Siswa diberi tugas untuk pelajaran 
mendatang.  
4. menit  
I. Penelaian 
1. Teknik Penilaian: tes tertulis dan lembar pengamatan sikap & ketrampilan.  
2. Prosedur Penilaian: 
No Aspek yang dinilai 
Teknik 
Penilaian 
Waktu Penilaian 
1. Sikap:  
a. Terlibat aktif dalam 
pembelajaran tentang teks 
deskripsi 
b. Bekerjasama dalam kegiatan 
kelompok.  
c. Toleran terhadap proses 
pemecahan masalah yang 
berbeda dan kreatif.  
Pengamatan  Selama pembelajaran 
dan saat diskusi  
2. Pengetahuan: 
a. Menjelaskan kembali 
pemaparan teks deskripsi 
secara tepat, sistematis.  
b. Menyatakan kembali 
pemaparan teks deskripsi 
secara tepat dan kreatif 
Pengamatan dan 
tes  
Penyelesaian tugas 
individu dan kelompok  
3. Keterampilan: 
Terampil menggunakan 
pemaparan teks deskripsi dalam 
kehidupan sehari-hari. 
Pengamatan  Penyelesaian tugas (baik 
individu maupun 
kelompok) dan saat 
diskusi  
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3. Rubik Penilaian Essay 
No. Categories Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Grammar 25 
5. Mechanics 5 
Total  100 
 
Karanganyar,  Mei 2019 
Mengetahui, 
Guru Mata Pelajaran      Peneliti 
 
 
 
Mar’athus Sa’adah      Heftin Agustina 
NIP.        NIM. 143221313 
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Lampiran 
No. Kompetensi Dasar Indikator  Soal 
1. 3.3 Memahami 
fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
dari deskriptif 
teks, bentuk 
benda, warna 
benda, dan 
analisis dari 
benda, sesuai 
dengan 
konteks 
penggunaanny
a.  
4.7 Menyusun teks 
deskriptif lisan 
dan tulis 
sederhana 
tentang tempat 
wisata, tempat 
tinggal, dan 
nama-nama 
benda dengan 
memperhatika
n fungsi sosial, 
struktur teks, 
dan unsur 
kebahasaan 
yang benar 
dan sesuai 
konteks.  
 
5.Membuat descriptive 
teks 
 
Writing Task Instruction 
Pre Test Control Class 
The instruction for the writing test is: 
1. Please make a descriptive text 
with paragraph which consists of 
5-10 sentences and the theme is 
“my school”! 
2. Make a descriptive text with 
paragraph of identification and 
description. 
3. Work individually. 
4. Your essay will be evaluated 
based on the content, 
organization, vocabulary, 
language use or grammar, and 
mechanics! 
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Treatment of Control Class 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Satuan Pendidikan : MTs N 1 Karanganyar  
Mata Pelajaran  : Pendidikan Bahasa Inggris  
Kelas / Semester  : VII / genap  
Materi Pokok   : Descriptive Text  
Alokasi Waktu  : 4 x Pertemuan 
A. Kompetensi Inti  
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya.  
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa 
ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena 
dan kejadian tampak mata.  
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, 
membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang 
dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori. 
B. Kompetensi Dasar  
1.1 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa pengantar 
komunikasi internasional yang diwujudkan dalam semangat belajar.  
2.1 Menunjukkan perilaku santun dan peduli dalam melaksanakan komunikasi interpersonal 
dengan guru dan teman.  
4.8 Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari deskriptif teks, bentuk 
benda, warna benda, dan analisis dari benda, sesuai dengan konteks penggunaannya.  
4.9 Menyusun teks deskriptif lisan dan tulis sederhana tentang tempat wisata, tempat tinggal 
,dan nama-nama benda dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks.  
C. Indikator Pencapaian Kompetensi  
1. Menyebutkan generic structure pada descriptive teks  
2. Membuat kalimat present tense yang benar pada descriptive teks  
3. Menentukan ciri kebahasaan teks deskriptif. 
4. Menyebutkan ciri-ciri benda di sekitarnya  
5. Membuat descriptive teks 
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D. Tujuan penbelajaran 
1. Setelah mengikuti pembelajaran siwa dapat menyebutkan generic structure pada 
descriptive teks  
2. Setelah mengikuti pembelajaran siwa dapat membuat kalimat present tense yang benar 
pada descriptive teks 
3. Setelah mengikuti pembelajaran siwa dapat menentukan ciri kebahasaan teks deskriptif.  
4. Setelah mengikuti pembelajaran siwa dapat menyebutkan ciri-ciri benda di sekitarnya. 
5. Setelah mengikuti pembelajaran siwa dapat embuat descriptive teks. 
E. MATERI PELAJARAN 
Descriptive text 
Descriptive text is a kind of text with a purpose to give information. The context of this kind 
of text is description of particular thing, animal, person, or others. 
The Generic Structure of Descriptive Text 
- Identification: Introducing where or who is the subject is being described. 
- Description: Describes parts, qualities, and the characteristic of the person, place, or thing 
to be described. 
Grammatical feature 
- Focus on Specific Participant 
- Adjective 
- The Use of simple present tense 
F. METODE/MEDIA BELAJAR 
Media : Picture Series  
G. Sumber dan Media belajar  
Sumber : Internet  
Media : Penjelasan guru, whiteboard, boardmarket, worksheet. 
 
H. Kegiatan Pembelajaran  
Pertemuan 1&2 
Kegiatan Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan  Guru masuk ke kelas dan langsung 
menyapa menggunakan bahasa Inggris 
agar English Environment dapat 
langsung tercipta di pertemuan pertama. 
 Guru dapat menggunakan kaliamat 
“Good morning, students”. 
 Pastikan peserta didik merespon dengan 
menjawab kembali “Good morning, 
Teacher/ Sir/Mam”.  
 Jika peserta didik belum merespon, 
jangan dulu melanjutkan pelajaran.  
 Jika memungkinkan, guru dapat bertanya 
10 menit 
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ke beberapa anak secara individual 
untukmemastikan bahwa peserta didik 
dapat merespon perkataan guru.  
Inti Mengamati 
 Siswa memperhatikan beberapa contoh 
gambar tentang penggambaran binatang  
 Siswa menirukan contoh secara 
terbimbing. 
 Siswa belajar menemukan gagasan 
pokok, informasi rinci dan informasi 
tertentu dari teks  
Menanya 
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks deskripsi 
yang ada dalam bahasa Inggris, 
perbedaan teks dalam bahasa Inggris 
dengan yang ada dalam bahasa Indonesia  
 Siswa mempertanyakan gagasan pokok, 
informasi rinci dan informasi tertentu 
dari teks deskriptif  
Mengumpulkan informasi  
 Siswa membacakan teks deskriptif lain 
dari berbagai sumber dengan 
pengucapan, tekanan kata dan intonasi 
yang tepat  
 Siswa berpasangan menemukan  gagasan 
pokok, informasi rinci dan informasi 
tertentu serta fungsi sosial dari teks 
deskripsi yang dibaca/didengar. 
 Siswa menyunting teks deskripsi yang 
diberikan guru dari segi struktur dan 
kebahasaan  
Mengasosiasi  
 Dalam kerja kelompok terbimbing siswa 
menganalisis dengan membandingkan 
berbagai teks yang menggambarkan 
binatang dengan fokus pada struktur 
teks, dan unsur kebahasaan. 
 Siswa mengelompokkan teks deskripsi 
sesuai dengan fungsi sosialnya.  
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang setiap yang 
dia sampaikan dalam kerja kelompok.  
Mengkomunikasikan  
 Berkelompok, siswa menyusun teks 
deskripsi tentang binatang sesuai dengan 
fungsi sosial tujuan, struktur dan unsur 
kebahasaannya  
 Siswa menyunting deskripsi yang dibuat 
60 menit 
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teman.  
 Siswa menyampaikan deskripsinya 
didepan guru dan teman dan 
mempublikasikannya di mading.  
 Siswa membuat deskripsi tentang orang, 
binatang yang mereka sukai.  
Penutup  Setelah mengikuti kegiatan pembelajaran 
pada pertemuan ini, peserta didik ditanya 
bagaimana perasaan mereka 
(REFLEKSI).  
 Guru memberikan pertanyaan untuk 
mengetahui apakah siswa sudah 
memahami topik yang telah diajarkan.  
 Siswa diminta membuat kesimpulan 
pembelajaran pada pertemuan ini. 
 Siswa diberi tugas untuk pelajaran 
mendatang.  
10 menit 
 
Pertemuan 3 dan 4 
Kegiatan Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan  Guru masuk ke kelas dan langsung 
menyapa menggunakan bahasa 
Inggris agar English Environment 
dapat langsung tercipta di pertemuan 
pertama.  
 Guru dapat menggunakan kaliamat 
“Good morning, students”.  
 Pastikan peserta didik merespon 
dengan menjawab kembali “Good 
morning, Teacher/ Sir/Mam”.  
  Jika peserta didik belum merespon, 
jangan dulu melanjutkan pelajaran.  
 Jika memungkinkan, guru dapat 
bertanyake beberapa anak secara 
individual untukmemastikan bahwa 
peserta didik dapat merespon 
perkataan guru. 
10menit 
Inti Mengamati 
 Siswa memperhatikan beberapa contoh 
gambar tentang penggambaran orang  
 Siswa menirukan contoh secara 
terbimbing.  
 Siswa belajar menemukan gagasan 
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pokok, informasi rinci dan informasi 
tertentu dari teks  
Menanya  
 Dengan bimbingan dan arahan guru, 
siswa mempertanyakan antara lain 
perbedaan antar berbagai teks deskripsi 
yang ada dalam bahasa Inggris, 
perbedaan teks dalam bahasa Inggris 
dengan yang ada dalam bahasa 
Indonesia  
 Siswa mempertanyakan gagasan 
pokok, informasi rinci dan informasi 
tertentu dari teks deskriptif  
Mengumpulkan informasi  
 Siswa membacakan teks deskriptif lain 
dari berbagai sumber dengan 
pengucapan, tekanan kata dan intonasi 
yang tepat 
 Siswa berpasangan menemukan 
gagasan pokok, informasi rinci dan 
informasi tertentu serta fungsi sosial 
dari teks deskripsi yang 
dibaca/didengar.  
 Siswa menyunting teks deskripsi yang 
diberikan guru dari segi struktur dan 
kebahasaan  
Mengasosiasi  
 Dalam kerja kelompok terbimbing 
siswa menganalisis dengan 
membandingkan berbagai teks yang 
menggambarkan binatang dengan 
fokus pada struktur teks, dan unsur 
kebahasaan.  
 Siswa mengelompokkan teks deskripsi 
sesuai dengan fungsi sosialnya. 
 Siswa memperoleh balikan (feedback) 
dari guru dan teman tentang setiap 
yang dia sampaikan dalam kerja 
kelompok.  
Mengkomunikasikan 
 Berkelompok, siswa menyusun teks 
deskripsi tentang orang sesuai dengan 
fungsi sosial tujuan, struktur dan unsur 
kebahasaannya  
 Siswa menyunting deskripsi yang 
dibuat teman.  
 Siswa menyampaikan deskripsinya 
didepan guru dan teman dan 
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mempublikasikannya di mading.  
 Siswa membuat deskripsi tentang 
orang yang mereka sukai.  
Penutup   Setelah mengikuti kegiatan 
pembelajaran pada pertemuan ini, 
peserta didik ditanya bagaimana 
perasaan mereka (REFLEKSI).  
 Guru memberikan pertanyaan untuk 
mengetahui apakah siswa sudah 
memahami topik yang telah diajarkan.  
 Siswa diminta membuat kesimpulan 
pembelajaran pada pertemuan ini.  
 Siswa diberi tugas untuk pelajaran 
mendatang  
10 menit 
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Lampiran 
Descriptive text 
 Descriptive text is a kind of text with a purpose to give information. The context of this 
kind of text is description of particular thing, animal, person, or others. 
The Generic Structure of Descriptive Text: 
 Identification: Introducing where or who is the subject is being described. 
 Description: Describes parts, qualities, and the characteristic of the person, place, or thing to 
be described. 
Grammatical feature: 
 Focus on Specific Participant 
 Adjectives : 
Beautiful, handsome, smooth, green, blue. 
 The Use of simple present tense :  
S + V1 
Example: 
Borobudur Temple 
 Borobudur is a budiest temple. It was buil tin the ninth century  under Sailendra Dynansty 
of ancient Mataram Kingdom. 
 Borobudur is well known all over the world. Its contruction is influenced by the Gupta 
architecture of India. The temple is constructed on a hill 46 meter high and consist of eight 
step like stone terrace. 
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POST-TEST of Control Class 
RENCANA PELAKSANAAN PEMBELAJARAN 
(RPP) 
Satuan Pendidikan : MTs N 1 Karanganyar  
Mata Pelajaran  : Pendidikan Bahasa Inggris  
Kelas / Semester  : VII / genap  
Materi Pokok   : Descriptive Text  
Alokasi Waktu  : 1 Pertemuan 
A. Kompetensi Inti  
KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya  
KI 2 : Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotong royong), santun, percaya diri, dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan 
keberadaannya.  
KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural) berdasarkan rasa 
ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena 
dan kejadian tampak mata.  
KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret (menggunakan, 
mengurai, merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, 
membaca, menghitung, menggambar, dan mengarang) sesuai dengan yang 
dipelajari di sekolah dan sumber lain yang sama dalam sudut pandang/teori. 
B. Kompetensi Dasar  
3.3 Memahami fungsi sosial, struktur teks, dan unsur kebahasaan dari deskriptif teks, bentuk 
benda, warna benda, dan analisis dari benda, sesuai dengan konteks penggunaannya.  
4.10 Menyusun teks deskriptif lisan dan tulis sederhana tentang tempat wisata, tempat 
tinggal, dan nama-nama benda dengan memperhatikan fungsi sosial, struktur teks, dan 
unsur kebahasaan yang benar dan sesuai konteks.  
C. Indikator Pencapaian Kompetensi  
1. Menyebutkan generic structure pada descriptive teks. 
2. Membuat kalimat present tense yang benar pada descriptive teks.  
3. Menentukan ciri kebahasaan teks deskriptif.  
4. Menyebutkan ciri-ciri benda di sekitarnya.  
5. Membuat descriptive teks. 
D. Tujuan penbelajaran 
1. Setelah mengikuti pembelajaran siwa dapat menyebutkan generic structure pada 
descriptive teks.  
2. Setelah mengikuti pembelajaran siwa dapat membuat kalimat present tense yang benar 
pada descriptive teks. 
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3. Setelah mengikuti pembelajaran siwa dapat menentukan ciri kebahasaan teks deskriptif.  
4. Setelah mengikuti pembelajaran siwa dapat menyebutkan ciri-ciri benda di sekitarnya.  
5. Setelah mengikuti pembelajaran siwa dapat embuat descriptive teks. 
E. MATERI PELAJARAN 
Post-Test about Descriptive text 
F. METODE/MEDIA BELAJAR 
Media : Picture Series 
G. Sumber dan Media belajar  
Sumber : Internet  
Media : Worksheet 
H. Kegiatan Pembelajaran  
 
Kegiatan Deskripsi Kegiatan 
Alokasi 
Waktu 
Pendahuluan  Guru masuk ke kelas dan langsung 
menyapa menggunakan bahasa Inggris 
agar English Environment dapat langsung 
tercipta di pertemuan pertama. 
 Guru dapat menggunakan kaliamat “Good 
morning, students”.  
 Pastikan peserta didik merespon dengan 
menjawab kembali “Good morning, 
Teacher/ Sir/Mam”.  
 Jika peserta didik belum merespon, jangan 
dulu melanjutkan pelajaran.  
 Jika memungkinkan, guru dapat 
bertanyake beberapa anak secara 
individual untukmemastikan bahwa 
peserta didik dapat merespon perkataan 
guru.  
10 menit 
Inti   Meminta siswa untuk mengerjakan post-
test secara individu, tanpa 
membuka/melihat buku. 
60 menit 
Penutup  Setelah mengikuti kegiatan pembelajaran 
pada pertemuan ini, peserta didik ditanya 
bagaimana perasaan mereka (REFLEKSI). 
 Guru memberikan pertanyaan untuk 
mengetahui apakah siswa sudah memahami 
topik yang telah diajarkan.  
12 menit  
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 Siswa diminta membuat kesimpulan 
pembelajaran pada pertemuan ini.  
 Siswa diberi tugas untuk pelajaran 
mendatang.  
I. Penelaian 
1. Teknik Penilaian : tes tertulis dan lembar pengamatan sikap & ketrampilan.  
2. Prosedur Penilaian : 
No Aspek yang dinilai Teknik Penilaian Waktu Penilaian 
1. Sikap:  
a. Terlibat aktif dalam 
pembelajaran tentang teks 
deskripsi 
b. Bekerjasama dalam 
kegiatan kelompok.  
c. Toleran terhadap proses 
pemecahan masalah yang 
berbeda dan kreatif.  
Pengamatan  Selama pembelajaran 
dan saat diskusi  
2. Pengetahuan: 
a. Menjelaskan kembali 
pemaparan teks deskripsi 
secara tepat, sistematis.  
b. Menyatakan kembali 
pemaparan teks deskripsi 
secara tepat dan kreatif 
Pengamatan dan 
tes  
Penyelesaian tugas 
individu dan kelompok  
3. Keterampilan: 
Terampil menggunakan 
pemaparan teks deskripsi 
dalam kehidupan sehari-hari. 
Pengamatan  Penyelesaian tugas (baik 
individu maupun 
kelompok) dan saat 
diskusi  
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3. Rubik Penilaian Essay 
No. Categories Score 
1. Content 30 
2. Organization 20 
3. Vocabulary 20 
4. Grammar 25 
5. Mechanics 5 
Total  100 
 
 
 
Karanganyar,  Mei 2019 
Mengetahui, 
Guru Mata Pelajaran      Peneliti 
 
 
 
Mar’athus Sa’adah      Heftin Agustina 
NIP.        NIM. 143221313 
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Lampiran 
No. Kompetensi Dasar Indikator  Soal 
1. a. Memahami fungsi 
sosial, struktur teks, 
dan unsur kebahasaan 
dari deskriptif teks, 
bentuk benda, warna 
benda, dan analisis dari 
benda, sesuai dengan 
konteks 
penggunaannya.  
4.11 Menyusu
n teks deskriptif lisan 
dan tulis sederhana 
tentang tempat wisata, 
tempat tinggal, dan 
nama-nama benda 
dengan memperhatikan 
fungsi sosial, struktur 
teks, dan unsur 
kebahasaan yang benar 
dan sesuai konteks.  
 
5.Membuat descriptive 
teks 
 
Writing Task Instruction 
Post Test Control Class 
 
The instruction for the writing test 
is: 
 Please make a 
descriptive 
which consists of 
8-16 sentence 
based on the 
picture! 
 Make a descriptive text with 
paragraph of identification and 
description. 
 Work individually. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
APPENDIX 3: 
PHOTOGRAPHS 
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APPENDIX 4: 
WORKSHEET 
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APPENDIX 5 : 
LETTER OF PERMISSION 
 
 
 
 
 
 
 
 
 
 
 
  
 
